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OVERVIEW 




This handbook is designed to help 
school district personnel selajt a 
new curriculum program on the basis 
of considerations of cost and effective- 
ness. "Effectiveness" is used here to 
mean the extent to which a curriculum 
program is expected to produce posi- 
tive effects. The process presented in 
this handbook involves identifying 
goals, establishing criteria for program 
selection, gathering cost and effective- 
ness information, jnaly;:ing and com- 
paring programs, and selecting the 
most appropriate of the programs 
being consic'ered. 

Although this selection process 
can be carried out by a single individ- 
ual, it is strongly recommended that it 
be undertaken by a group. The group 
should include approximately six 
people - teachers or curriculum 
coordinators for the subject area in- 
volved, principals, and central office 
administrators. If a group effort is 
planned, one person should be as- 
signed to act as "Project Manager/' 
This person will be responsible for 
coordinating your curriculum selection 
project. Opportunities for group dis- 
cussions are provided to ensure that 
different points of view are considered 
and that the final selection of a pro- 
gram reflects a consensus of group 
opinion. 

Four major tasks are involved in 
the program selection process de- 
scribed here. Each of these tasks is 
presented in a separate unit. An 
Appendix, the Project Manager's 
Guide, is provided to detail the special 
activi^.es the Project Manager will 
undertake to facilitate the group 
effort. It is recommended that the 
Project Manager read the entire hand- 
book before reading the Appendix. 



Unit 1 Identifying Goals, Screening 
Criteria, and Prograns 

This unit explains how to either 
summarize the results of previous plan- 
ning efforts or t6 perform these initial 
tasks if you have not done so already. 
The activities discussed are; (1) ana- 
lyzing your current situation and 
developing a program goal statement, 
(2) specifying general screening criteria 
to be used in selecting several suitable 
programs, and (3) identifying from 
three to seven curriculum programs 
that meet the screening criteria estab- 
lished. 

Unit 2 - Establishing Selection Cri- 
teria 

This unit presents an approach 
you car. follow to develop a set of 
more specific selection criteria to- 
gether with specific questions to be 
answered for each criterion in gather- 
ing information on alternative pro- 
grams. 



Worksheets, Information sheets, 
and checklists are provided on pinK 
pages. Exercises which can be used to 
practice various tasks are on green 
pages. Where appropriate, the com- 
pleted worksheets or information 
sheets may be detached for easy 
reference. 



Unit 3 - Analyzing Alternative Pro- 
grams 

This unit describes how you can 
gather detailed cost ar.d effectiveness 
information on each of the alternative 
curriculum programs being considered. 



Unit 4 - Comparing Alternatives and 
Selecting a Program 

This unit is designed to enable 
you to compare the programs being 
analyzed in terms of the extent to 
which they satisfy each of your selec- 
tion criteria. The results of this com- 
parison provide the basis for your final 
selection of a specific: program. 



Appendix - Project Manager's Guide 
This appendix provides informa- 
tion On specific planning ac:tivities, i.e.. 
developing time and cost estimates and 
coordinating the overall project. It also 
provides checklists which the Project 
Manager can use to monitor and 
coordinate the performance of the 
four major tasks involved. 
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IDENTIFYING GOALS, SCREENING 
CRITERIA, AND PROGRAMS 



SEQUENCE OF UNITS u.MiT 1 
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basis of your goiji siHtemenl. you will 
formulate sever dl s<.reening criteria 
which can be used to iJentify any 
prograris which wiirrant further con- 
sideration. The [)rogrdrns thus iden- 
tified will be those on which you will 
eventually gather cinU (.onipare coct 
and effectiveness (iaiii. 

A brief discussion of the a(.livilies 
iDeniioned above h.is been provided 
here to enable you to gather the 
inforjnaiion needcci Ijefore proceeding 
with your cost-eftei tiveness analysis. 
More detailed inslnn. tions for carrying 
out these at:livilies i iin be found in 
tinolher RBS produ( I. Curriculum and 
Instruction. 




FORMULATING A PROGRAM 
GOAL STATEMENT 



irnplt^riiCMit this pru(oss to sch.-t i ifn« 
"best" fjvailal)le progrtjiu uriUrss you 
know wliat you wfiot to i oiM()lish. 
Your first slef>. therefore, is to lorrnu- 
lale a program goal sldtei'ient. This 
statement must provide an answer to 
the question. "What cio you want tl}(? 
new ( iirri( Ilium program to .j< i om- 
plish'^" I h(^ sample answei l)(;l()w pio 
vides i!iformation on the (uriuiilum 
area, the fjiipils involvecJ, and '.pe* ifi< 
program goals. 

Cur r i(,ulum Ar (?a - 1 ht; nffw < i»i rn (ilum 
fjiogram should tea* h 

Elementary mathematics with an 
introduction to basic algebra. 

Pupil Po[)ulation I he new prcjyram 

should be a[)prot)r latc lor 

Nun}l)er of Pupils 50 pupils 
Age/Gradf? 5th anc 3th grade 

pupils 

Charac ter isli( s Gifted pupils 

Program goals 1 h(.' nc»w [.royrriin 
should 

1. Allow the pupils to work 
independently while learning 
the basic concepts and skills 
of algebra. 

^. Allow each pupil to work at 
his or her own pace. 

Provide stimulating exercises 
or projects to encourage pupil 
interest in pursuing advariced 
algebra. 



INTRODUCTION 

1 he ac tivtties per formeJ in woik 
mtj through this unit initiate the(Ost 
effin livi'fiess (irottsiure and pfiivide 
the cjroiifiiJwork lor all of tf)e a( tivitics 
outlined in the following units. Upon 
(Oiiipleting Umt 1, ycju wiM havt? 
{ie< ided upon jjrogram goals and 
identilied three to seven procjiams tfvM 
appeaf to pfovuhi alt(Mnativc ways of 
iea( hing those? goals. Unit 1 is dividtxl 
into three se( lions the first section 
pres(?nts a way ot stating the niriK 
ufur?) ( hangcs desired Ijy developiruj a 
program goal statement, the se( orui 
sfN tion enaliles you to spf^t ify tfu? 
general S( rnening ( rtlena to h()us<?(l in 
identifying severtil suitable programs, 
and the third sB iiori suggests way to 
identify ( urru ulum f)ro()ra(Ms thai 
meet the general s( meninjj Mitoria 
established. The prognim gOfH st<jte 
merit should spf?( ify what tmprovM 
merits you want to «?iak(» in terms of 
the situation m your distni I. On the 



I h(^ imp'vrtant; of formulating 
S[)c^ ifi( goals tis thfj first stef) in any 
attempt to i fiange a ( i.rrifulum firo 
gram cannot he overeiiif )hasi/ed. Such 
gocHs ar(.» neetled if the search for a 
new (irogram is to he effectively di 
Hi< ted. Your program goal statement 
sfiould ( learly spe< if y exactly what 
you want to a( ( omfOish with a new 
< urri( ulurii program. Only aftei su* h 
goals have hef^n defined (an the 
vartOus pr ogiarns whK.h represfMit 
<iltf?rnative ways of cx ( om[)ltshing 
thos(? g(jal> be evalnate<.j with fcxiaid lu 
I (jst tind effet tiveri(»ss. An in omplctt* 
or amljigiious goal wHI seriously limit 
th(? usefulness of the curruulum pnj 
gram Sf.'ltK.tion f>ro( ess. You i annoi 



ff you are ready to formulate a 
program goal statement which includes 
all of the necessary details, turn to 
page 1-7 and complete information 
Sheet 7. Otherwise, continue reading. 
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DESCRIPTION OF CURRENT 
SITUATION 

( )ne at ihf l)L'S( Wciys to .jpfiro.K h 
tht^ fdf'Mulatiofj of d puxjriim go.il 
st.ih'fMent IS to .uidly.ej ihu prostMit 
situdt'on in ;u) riltenipt to uit;ntjfy .Hiy 
iit-f-^ls vvhi( h not t)elog tulfillfMl. 
Your progrdm gridls r.ui theui f)P 
J(jf fntilattxi on the hdsisof nuiUlinrj tho 
neetls Kj(Minti(Ml. Begin wuh j desnif) 
tfori of the present situation whu h 
iru lutlt's inlornirMion on 

1. fhe curriculum area wtulnt 
> <.)nsi! jeriition 

I ht.' pupil population m- 

v(Olv<Hi 

Af^Y circumstances r (Haled to 
the I uf f h ti luni rij{u\ tifi(j/'of 
Ihr [Jiipil popul.jtioft whi. h 
Mjqgt^st thp need tor ,i riew 

f. .u h of th(\Sf; tiurie t'leMiK.-nts is 
(Jisi usst?(i ifi rpoie cielciil [)elovv. 
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Curriculum Area 

The ( iif ni (ilnu) cjrea will usuallv 
lu) ,1 pijrticnldf SMbjec.l nrea such as 
Lnqlish or fndiheniciiit s. The particular 
drerj of inter{!st. however, may be one 
whi(.h (;ofiit)tnes several traditional 
disciplines, fr'.asic skills, for example. 
ifK.kidc^ thf) fundijrnental elements of 
l)Oth mathematics and English; social 
studies usually refers to a r;urriculurn 
area cOfr»posed of several of the social 
sf.iences and sometimes a few of the 
humanities. The material covered by a 
particular (irogram may also [)e inde- 
pendent of the traditional disciplines. 
For example, a particular program 
freight deal with personal or so( iai 
develo|)nu?f)t, althougfi sik fi goals are 
usually relaKxi to traditional sul)|e< 1 
areas. 

Pupil Population 

Two kinds ot information are 
nf?fxied here. I irst. you should tndu ate 
the number of pupils (together -with 
their age or gfrjde) who would be 
affet;ted by the c ontemplated ctjrricu- 
(um change. Then you should deter- 

./ 0 



mine whether or riot thos(? pupils share 
any characteristK s that are im[)ortani 
enough to influent o the curnculmn. 
Su(.'h adjectives as "urban." "under 
at hieving." "bilingual." "ediK ationally 
disadvanlagetJ." "gifted." etc.. should 
lu? used to characterize the ptipils. 
where appropriate. 

Circumstances that Suggest the (Meed 
for a New Program 

The information ()rovidcxl hert; 
should enable you to answer the fol 
iowing qiiestion: "What elements in 
the f urrent situation have motivated 
distrif t personnel to look lor a new 
(iirri(i;lum program^" Whilt! your 
answer should be as (omfHeie as [pos- 
sible, no attemfjt shouid be utadc to 
make.' any unwarrant(.'(J assuir.ptions 
al)oul possibles causes. 



The worksheet on tho following 
page shows how a current situation 
can be described :o that all of the 
necessary information is included. 
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EXAMPLE A 

WORKSHEET FOR DESCRIBING Cl/RRENT SITUATION 



I !i If uf nludi Af 
Reading 

Pi f 'dpulilt 

Number of Pupils: 

PIIIMJS 

Ai)»*/( if ijdf.' I 

Grades 4. 5. and 6 \ 

( 'h<lf <»( leM iMii s 

Many of theso pupils are from lower inconne families in communities wtiich are t)ilingual. Their genefal 
performance in other subjects tends to be belcw average for their grade level. 

' If. uMjst.jru Ih.K Suijgtjst Ihc Nciul (or ,} New f'f ugrtirn 

The scores of these pupils for reading on the Californ. ^ Basic Skills Test indicate an average gain of only 5 months in 
reading ability over the last year. 

Teachers have reported that the pupils are not interested in the reading selections assigned. 

Data collected in a pupil self-assessmoni survu/ showed that very few of theso stud-nts do much independent readrng. 

Pending legislation may provide funds which can be used to equalize educational opportunitn.-s tor chiUJren from 
cultural minorities. 

Use Worksheet A on the following page to describe your current situation. 
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WORKSHEET A 
DESCRIPTION OF CURRENT SITUATION 

Use this worksheet to describe the current situation in your district. 

Curriculum Area: 

Pupil Population 

^kJmber of Pupils 

Age/Grade: 

Characteristics: 

Circumstances that Suggest the Need for a New Program: 
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ANALYSIS OF 
CURRENT SITUATION 

How *lvj yoti Wiint d ru'vv fjt ogrririi 
rc) .jffti I ttie Mjr/ent siiUfjtiof) in iho 
MifriMiIiim iuv.ii involvtxl ' (.CHisuler 
(Mt h ot the frJ( tors discusseci holow 
lu?,\)ft' ,itl(Miiplir)g to fuovrJe rJ ( orn- 
(»lf?|tj jnswtM to this ()uestK;n. 

Analysis of Curriculum Area 

^^^ r h rips the ( iirr k uhirrt tjfon 
s[M?i ififhl Of) Worksheet A shouki [)o 
lirod(l(;fUHl to fririke It f?idfe rfHevrint 
tind/or more it)terest ing. A so( itjl 
sttj'Juis ( oiirSe hrnited to topic s tisso- 
t iatf'd wilfi history dod politKril 
s» ien< e» fiiight he eohciDi ed l)y tfu.' 
.idrlitiop of some topK s reldted in 
'.n. K)logy ,jnd cjethr opolotjy. Other 
Mtii.jtiof's might he improved if tl)e 
MiffiMjIum fjre«i were rhjrrowefi. (JSp(V 
' idlly 111 IhosiM ,jses whfjre the tefK fiers 
do fHjt h.JVf? efiough lnne tot over dll 
ot tlie m,itf?f ijI involvt'd. 

!itill other 1 dsei; mujht MMiiiiie 
merely d shift in emphdsis in tht) 
Mnrii Ilium. A c our.se emp})nsi/ing the' 



i ooi.cpts c?f mdthemat'^ s t ould be 
dltered to emph.jsi/e the dpplit dtion of 
fnathemati(.dl i orH:epts in everyday 
life. Or, ii so( iai studies ( ourse ljas(?d 
mainly on fai tual nialertal might be 
refo< tjsec* to stress topics of interest to 
f.nipiis froMi ( ultural niinont les. 

Analysis of Pupil Population 

Aro all of the pupils affeett^J liy 
the current situation going to be iri- 
volved ir) th(.» new ciirri(ulum [Pro- 
gram' Will any other [)upils be in- 
volved^ It might be a good idaitotry 
out or pilot test the new program to 
see how effe< tive rl is l)efore imple- 
nientirig it lhrought)ut the distrii i for 
this pu[)il ()o[)ulation. 

Consider ^ilso the pu()il ( harar, t(>r- 
isti(,s that were noted ir) your des* rip- 
ti(Jt) of the iurr(?rit Situation. ide 
wh(}thef or not t)ny of these r hari-K ter- 
isiics (ire imfjortarit (;r)ough to ref|uire 
() ptograni s()e< ifn ally design^nl lor 
pupils of tins typt?. You may .i 
progrcim desicjne'J f {;r edu( tJtioncJily 
disadvrinttjged, rural put)ils or for 
fjilingual ()upils. 



Analysis of Circumstances 

How ( oulfJ a new ( urri< ulum (jfo- 
graiii help you to ( hange «i negative 
silucjtior) into a positive one^ In terms 
of the situation deijcrihed on [iag(? I 
a new firograri) might be ex pet ted to 

1. h)U)r6ve re.Jdine S( orfjs as 

measured by . . . 
y. Provide interest I r)g readir)g 

material 

.'1 Provide? more time for tf}a< f) 
ers to hel() pupils who find 
refKjing diffn ult 

4. (irKourtige indefiendent read 
ing 

[), Conform to legislative guide 
lines for funditig 

Now ( ombmc youi rindlyst:, ol 
these thr(H» elemf?nts mto a prcjgrcjin 
goal statement whn h sp<«r dies w'l.it 
you ar(i looking toi in j new i urrn u 
lum program. 

Example B on the following page 
shows a completed program goal state 
ment. 
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EXAMPLE B 



INFORMATION SHEET FOR PROGRAM GOAL STATEMENT 



Currii uluni Afed The new rurriculufii program should teach; 
Reading with the emphasis on comprehension 



I'lipil Populdtion The new progrdni should bo appropriate for 

Niimher of PiJ()rls 250 pupils 
Aqe/GfiKie Grades 4, 5, and 6 
c:hafcK teristii 5 Bilingual pupils 

Program Goals The new program should 

1 . Improve average gains in reading scores as measured by the California Basic Skills Test 

2, Include reading material that would interest bilingual students 
^. Allow non-teacher-directed learning 

4. Encourage independent reading 

Conform to legislative guidelines for funding 

Use fn formation Sheet 1 on the following page to present your program goal statement. 
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INFORMATION SHEET 1 
PROGRAM GOAL STATEMENT 

Complete this information sheet to specify the kind of curriculum program you want to find. 

Curriculum Area; The new curriculum should teach' 



Pupil Population: The new program should be appropriate for: 
Number of Pupils: 
Age/Grade: 
Characteristics: 

Program Goals: The new program should: 
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DEFIIMIIMG SCREENING CRITERIA 

The nurTihor of jVcnkU)le curricu- 
lum ()r(X)rMrT)s is f ontinurilly iui.rensing 
in noiirly all sul>|fM t i\rMX (Jondui tiug 
tj ( ost ef fe<:(ivRuess cirujly'sis of dll of 
the (.urriculuiii fjroqriitiis tivHildb[i:J in 
tiny go{H?f()l suf)|e( t Jireii would l)e tin 
unintu)iig<jrjble, HniLM:onsui?iij)g tnsk. If 
sut h iHi iindlysis is to bf? useful, iherf:- 
(ofe/ It IS nfi< essd'y to df^fine from 
to ftvft screening < ntfirui which 
« cin \\e used (o identify d lir?jiied 
nuinher of progrHfiis wf)rf h inv. likely 
to lie effw tive if) meeting (he progrdm 
goiils you hove estahlishetl. These 
V reenifig i riteuri ( rin derived from 
your f)rogrrj[?i godi stdtemer^t. 1 hey 
should represent the progrrirn features 
that cire most tmf)0rtcini if the r)ew 



protjrnu] is to fulfill your needs within 
the v^udgei you have dvnilable. For the 
program gOcil -statement presented on 
[jage 1-^), sui h ( riteria might be' 

1. Program should teac h r(>adtng 
with Ifie emphasis ori (.0fiif)re' 
hension 

Program should bv. a[)pro- 

[)riate for 4th, i)th and (ith 

grade [)upils 
A. Program should t)e df^sigru.'tl 

for l)ilingual puf)ils 
4, Program should cost no more.' 

lhc>n 

/f you are ready to define your 
screening criteria, turn to page 1-12 
and complete Information Sheet 2. 
Otherwise, continue reading. 
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NECESSARY CRITERIA 

These criteria are directly related 
to factors that must be taken into 
account before a specific program can 
be considered suitable. A suitable cur- 
riculum program is one which is appro- 
priate in terms of the subject area and 
the pupils involved and which your 
school can afford. 




Curriculum Area 

This is the curriculum area de- 
scribed in your program goal state- 
ment. If this curriculum is a traditional 
subject area, however, it is probable 
that there will be so many new pro- 
grams that It would be Impossible to 
examine all of them. It is important, 
therefore, to be as specific as possible 
in establishing this screening criterion. 
For instance, do not use a term like 
"mathematics" if you can describe the 
curriculum area more specifically, i.e.,, 
algebra or arithmetic skills. 



Pupa} Population 

This is the pupil population 
specified in your program goal state- 
ment. Ignore any pupil characteristics 
that will not affect your selection of a 
new program. If any characteristics 
were noted that you consider import 
tant in terms of program selection, 
establish a separate criterion to cover 
them; In a case like this, you will have 
two criteria related to the pupil popu- 
lation. 
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Cost 

If) most y dSfis, i) (jislru t will hdve d 
(lufinite tH!)ourn of inon^y l)udgeltxJ 
for tht; < itf f II iiliifii [)rogr'jiTi under con 
siderrition. This figure provides the 
(.ost (.rit^'rion for any n(?w [)rograui 
you fi' jy sel{N i. 

for yoiif screening crtter ion, yon 
niay estiindte progrdni costs in terms 
of tfie totnl ( ost of h new progrcim or 
in terms of the differen(,es in cost 
lielw('en the (urrent program and 
new prcxjfcim being considered, since 
some of tfie hfisu expenses, e.g.. teacfv 
ers* sHlcifi'es, will be the same for all of 
tfu^ progicims in a given i urric iiliin» 
area. 

>^oij »nay estintate prograr?) ( osts 
on the f)asis of first year or average 
year ( osts. You may also want to 
estimate f)er (ujpil « osts. sim f? inforrTia- 
tion on mrnculum programs often 
Sfuic'ifies (ler-pupil costs rather than 
total costs. 



Additional Criteria 

Other cf iteria rcMated to the 
unique situation or local prefereric es 
within your district may also be in- 
cluded arr)ong your screening t riteria. 
Generally, it is a good idea to limit tlie 
number of si leening criteria being 
used. If you feel that the st:reening 
criteria establishetl will, result in the 
selection of more programs than it 
would he practfcal to analy/e. how- 
ever, include additional screening cri- 
teria in your list. 

Examples of some kinds of addi- ^ 
tional crittina which could be added to 
your list are provided l)elow. 

1. Pf ograni should lie self- 
instru( tional 

2. Program shoiHd be iksable in 
non-graded open ( lassrooms 

3. Program should provide for 
late entering pupils 



All screenlrTg criteria except the 
cost criterion should be ( he( ked by a 
staff member with fjxperience m the 
t urriculum area involved to make sine 
that they are valid. 

Example C on the following. page 
presents a set of screening criteria. 
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EXAMPLE C 

INFORMATION SHEET FOR LISTING SCREENING CRITERIA 



^Jurfu uliirn Arej [he new ( urnMiluni prograin should: 
1 . Cover most of the social sciences 

Provide in-depth treatment of social science concepts and applications 

f^iipil PupuKjliu/i ''he new progiHin should be appropriate for. 
Grades K-6 

4. Urban pupils; it should reflect the realities of urban life. 
( .nsi I he nevy pr ogr ;im showki t o.st no more than: 



Ailditional Oiterta 

Program must provide training, reference, and evaluation materials for staff 

Use Information Sheet 2 on the following page to list your screening criteria. 



$20,000 for the first year or 



for <)n average year 



Ik f'er pupil 



80 for the fiiSl year or 



for an average year 
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INFORMATION SHEET 2 
LIST OF SCREENING CRITERIA 

Use this information sheet to list your screening criteria. , 

■ I 

Curriculiiiti Area: The new curriculum program should; I 

I 

i 

Pupil Population: The new program should be appropriate for; 



Cost The new prograrrj should ':ost no more than: 

a. Total : for the first year or for an average year 

b. Per-pupil for the first year or , for an average year 

.1 

Additional Criteria 
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IDENTIFYING SUITABLE PROGRAMS 

Your screening criteria should 
enable you to determine which of the 
many programs available are worthy of 
further consideration. These programs 
should be viewed as alternative ways 
of achieving your program goals. This 
handbook has been designed to assist 
you in analyzing three to seven suit- 
able programs in order to determine, 
on the basis of cost and effectiveness, 
which would be riiost appropriate for 
' 'Our scl "^1. 

It is suggested that you include 
your current program in this analysis if 
it meets your screening criteria. The 
t.urfent program can provide a con- 
venient comparison point. The cost 
and effectiveness ratings assigned to 
the current program will give meaning 
a'rxi perspec:tive to the ratings of the 
allerriAtive programs. The differences 
betvyeen the ratings of the curisnt 
program and the alternative programs 
will also help you to d&iide whether 
the rating of a given alternative pro- 
gram reflects erjough of an iri)prove- 
rnent to warrant its selection. 



If you have already decided which 
programs will be included in your 
cost -effectiveness analysis, turn to 
page h 17 and list them on Informsition 
Sheet 3. Otherwise, continue reading. 
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SOURCES FOR IDENTIFYING 
CURRICULUM PROGRAMS 

InnufTierable curriculurTi programs 
are c urrently available. These programs \ 
include bihngual programs for English- 
and non-English-speaking pupils as 
well as multicultural. rnullirTiedia, and 
individualized programs in nearly all 
subject areas: At present, however, 
there is no single "best" way to locate 
curriculum programs since no single 
reference work or nationwide retrieval 
system exists. Information on curricu- 
Kim programs is scattered through 
aiany sources. A diagram illustrating 
the rnajof sources for information on 
curriculum progran\s is presented 
below. 



SOURCES OF INFORMATION ON CURRICULUM PROGRAMS 
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Not dll of the sources included in 
the diagfHin on the preceding page will 
be helpful in locating suitable curricu- 
lum prograriis. In order to screen the 
programs available, you will need to 
refer to sources that will provide infor- 
mation about f7)any programs quickly, 
easily, and -- especially - objectively. 
There rnay be no conferences schecJ- 
uled for the near future, and visiting 
another s<;hool will only supply you 
with information about the programs 
boir>g LjSL»d in that school. The three 
inost helpful sources for locating infor- 
njation on curriculum prograrDS are ' 

1. Information systems which 
'include local, state, and fed- 
oral information services. 

2. Publications of professional 
organizations such as research 
laboratories, universities, 
R&D centers, NEA. etc. 
Catalogs, brochures, and 
pamphlets supplied by pub- 
lishers. 

These sources frequently publish 
information on the curriiulum pro- 
grr^ns available - classified by specifi( 



subject areas or in some other way.* 
Information on content, grad€'/age 
range, special features, and estirnaicxJ 
cost is usually supplied for each pro- 
gram listed.** 

You may wari/t to consider using 
other sources of irTkiqTiatjon later -> 
when you begin to gatf^er more de- 
tailed cost and effectiveness informa- 
tion on the c;urriculum programs to be 
Included in your analysis. 

Example D on the following page 
shows how suitable programs should 
be listed. 



•A Sourcebook of Elementary Curricula, 
Programs and Projects, developed by the 
Far West Laboratory for Educational 
Research and Development. San Fran- 
cisco. California, is a godd example of 
such a publication. 
**For further guidelines on gathering infor- 
mation or identifying specific sources of 
information, refer to Curriculum and^ 
Instruction, a product developed by the 
Administering for Change Program of 
Research for Better Schools. Inc.. 1700 
Market Street. Suite 1700. Philadelphia. 
Pa. 19103. 
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EXAMPLE D 

INFORMATION SHEET FOR LISTING SUITABLE PROGRAMS 

The following social studies programs meet all of the screening criteria listed on page 1-11. 

1. Name: Concepts and Inquiry: The Educational Research Council Social Science Program. Developed by the Educa- 
tional Research Council of America. 

Publisher: Allyn ^nd Dacon, Inc., Boston, Massachusetts, 1970. 

2. Name: Focus on Inner City Social Studies. Developed at Kent State University, Kent, Ohio. 
Publisher: 

3. Name: Principles and Practices in the Teaching of the Social Studiw. Concepts and Values. Developed by the Center 
for the Study of Instruction. San Francisco, California. 

Publisher: Harcourt, Brace and Jovanovich, New York/San Francisco, 1970. 

4. Name: The Field Social Studies Program. 

Publisher: Field Educational Publications, Inc., San Francisco, California, 1970. 

5. Name: The Intergroup Relations Curriculum. Developed by The Lincoln Film Center for Citizenship and Public 
Affairs, Tufts University, Medford, Massachusetts. 

Publisher: The Lincoln Film Center for Citizenship and Public Affairs, Tufts University, 1969, 

Use Information Sheet 3 on the following page to Use the programs that meet your screening criteria. 
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INFORMATION SHEET 3 
LIST OF SUITABLE PROGRAMS 



List below the programs that meet your screening critieria. These are the programs on which you need more detailed 
information. Include information on the source and/or publisher when possible. J dentifyir^g suitable programs may require 
some time. 1 1 is suggested that you spend several days identifying prograrhs which might be suitable before completing this 
information shoot. 



1. Name 
Publisher 

2. Namo 
Publisher 

3. Name 
Publisher: 

4. Name 
Publisher: 

0. Name 
Puljlisher- 

6. NaiTje 
Pul)lisher: 

7. Name 
Publisher 



If you have listed more than seven suitable programs, it is suggested that you add at least one criterion to your list of 
screening criteria. This should enable you to reduce the number of programs being considered to between three and seven. 
In order to define jdditional screening criterJa, it might he helpful to refer to your program goal statement on page 1-7 and 
the informa tion on additional criteria on page 1- 10. 
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SUMMARY 

Your program goal statement 

should indicate the curriculum area, 
the pupil population, and the goals 
you want to achieve with a new 
program. Your screening criteria 
should be based upon and compatible 
with your program goal statement. 
These screening criteria should enable 
you to identlfv from three to seven 
suitable programs each of which has 
the potential to fulfill your goals for a 
new curriculum program. 

J As you work -hrough the activ- 
ities discussed in th'j following units of 
this handbook, one of the suitable 
programs you have identiiied here will, 
eventually, be selected as the "best" 
curriculum program for use in your 
school. 



Make sure that completed copies 
of Information Sheets 1, 2, and 3 have 
been submitted to your Project Man- 
ager. 



UNIT 2 

ESTABLISHING SELECTION CRITERIA 
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SEQUENCE OF UNITS 



UNIT 2 



YOU ARE HERE 



UNIT 1 

IDENTIFYING GOALS. 
SCREENING CRITERIA. 
AND PROGRAMS 
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UNIT 2 

ESTABLISHING 
SELECTION CRITERIA 



Introduction 


2-1 


Developing Selection 




Criteria 


2-1 


Determining which 




Selection Criteria 




to Use 
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UNIT 3 

ANALYZING 
ALTERNATIVE PROGRAMS 



UNIT 4 

COMPARING ALTERNATIVEr. 
AND SELECTING A PROGRAM 
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INTRODUCTION 

!n working through the material 
presented in Unit 1, the preliminary 
activities Involved in comparing alter- 
native curriculum programs were per- 
forffied. These Initial tasks were: (1) 
formulating a program goal statement, 
(2) defining a few basic screening 
criteria which could be used to iden- 
tify a limited number of curriculum 
programs for analysis, and (3) identify- 
ing several suitable programs which 
"leet those criteria for further con- 
sideration. 

This unit presents an approach 
you can follow to develop a set of 
nK)re specific selection criteria which 
can be used to analyze and compare 
'he curriculum programs you have 
iaentifled for further consideration. 
These criteria will provide the basis for 
your ultimate selection of a curricu- 
lum program. 

DEVELOPING SELECTION 
CRITERIA 

.Selection criteria can be used to 
assess alternative cu'-riculum programs 
in an attempt to determine which 
program is likely to be most effective 
in accomplishing tfie program goals 
established by school district person- 
nel. Thus, the selec tion criteria you 
decide to use should be directly re- 
latfid to those aspei ts of the curricula 
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being analyzed that are most iiiipor- 
tant in terms of your program goals. 
For example, if personnel in your 
district want to use a multiniedia 
program, one or more of- your selec- 
tion criteria should detail the various 
media the curric:ulum program selected 
should include. 

As you develop your selection 
criteria, consider the program goals 
detailed in your program goal state- 
ment. Most program goals can be 
related to one of the following general 
categories: 

A. Coverage/Content: what top- 
ics are covered and the extent 
to which they are covered by 
a given program. 

B. Instructional Approach: the 
educational theories which 
provide the basis for a given 
program and the teaching/ 
learning activities included in 
that program. 

C. Utility: factors associated 
with the initiation and con- 



tinued use of a given pro- 
gram. 

D. Evaluation/Validity: formal 
or informal evaluation reports 
or findings related lo the 
effectiveness of a given pro- 
grarn. 

E* Special Considerations: any 
other program characteristics 
that district personnel may 
consider important. 

A cornprehensive list of curriculum 
selection criteria related to each of the 
foregoing categories is provided on the 
following pages. A set of specific 
questions has been provided for each 
criterion listed. By answering ques- 
tions of this kind, you will be able to 
decide whether or not a given program 
meets each of your selection criteria. 
When you have coaipleted the tasks 
discussed in this unit, you should have 
a list of criteria based upon your 
program goals and a set of questions to 
be answered for each {;riterion listed. 
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LIST OF POSSIBLE SELECTION CRITERIA 

General Category Criterion Specific Questions to be Answered 



A. Coverdge/Contcnt 1. Clear Objectives Is this curriculufTi program based upon clearly 

stated instructional objectives? How appropriate 
are these objectives? Are the objectives stated 
on at least two levels ranging from broad goals to 
specific behavioral objectives? Are the objectives 
related to specific units or lessons^ 



2, Appropriate Scope Does the curriculum program cover all of the 

areas you are interested in? I f not, can any gaps 
be filled easily if it is selected? 



3. Logical Sequence Are the concepts or topics presented in a logu.al 

order? Will the pupils be able to follow the 
^ sequence of instructional activities with rninirrid' 

difficulty? 



4. Accuracy/Detail Is the information presented in the f)rogrdfn 

accurate? Is the content accurate in terms of the 
level of detail presented? Is the content in 
agreement with recent findings in this subiect area? 



5. Appropriate Grade/ Is the content presented at an appropriate level of 

Difficulty Level difficulty for the grade/ability level of the pupils 

who will be using the program^ Is the reading 
level appropriate for the pupils^ 
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General Category 



Criterion 



Specific Questions to be Answered 



Ei. Instructtonal 6. Sound Theoretical/ 

Approai:h Empirical Foundations 



Is the overall inslriu.tional apfjroiK.h hnsficJ upon 
c'jn established theory of learning.^ Art? lh(.' inslMj( 
lional methods i)dsed upon the results of rt'seari h 
on the tedching/ledrnir)g process^ Does this 
methodology support a curriculum pfniosofjhy c)r 
learning theory 9(,(:epte(J or preferreci iri the 
district? 



7. Varied Learning Activities 



Does the progrnm provide a variety ol ledrntng 
activities for the pupils?' Are alternative leac hmg 
strategies suggested for assisting the fmpils in the 
learning of (:onc:ef)ts and the achievenient C)f 
instructional obiectives^ Are rnultimecjui tt.M hniques 
employed-^ 



Pupil Information on 
Performance 



Are pupils regulnrly provided with inforniatiur> on 
how well they are (Jomg-' Are the diagnosis nnd 
(.areful monitoring of pupil ()rogress eleinenis of 
this [jrografTi'-' Is pu[)il self evaluation used'' 



9. Provision for Heview Is a spiral presoftation of ( on tent or ( orn epts 

einploye(i^ Are an»[)le oppnrturntifs provKJffj for 
.r'.^iview and remecJtation ' Arei new < orx e[)is 
i/olaled to those f)resented previously^ Are fafnliar 
' ' orw e[)ts presented at higher level-s an(J in 
differ (int ( ontexts' 
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General Category Criterion Specific Questions to be Answered 



B.. Instructional 10. Extent of Individualization Is it possible for pupils to begin at different points 

Approach in the program? Can pupils progress at their own . 

(f^ont.) pace through different instructional .sequences? 

Is any provision made for matching the instruc- 
tional mode and sequence to individual pupils? 



11. App^ropriate Cognitive Does the program provide pupils wit'i opportuni- 

Level ties to analyze, synthesize, and evaluate concepts. 

ideas, or generalisations related to different 
topics? Do pupils have opportunities to apply 
what they have learned? 



3^ 
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General Category 



Criterion 



Specific Questions to be Answered 



C. Utility 



1 2. Provision for Staff Training 



Can members of the staff (teachers, counselors, 
aides, etc.) use the program with little or no 
additional training? Are explicit, comprehensive 
instructions provided for the teaching staffs Is 
the program relatively easy for the staff. to use^ 
What planning, training, and supf)ort are needed 
if this ()rogram is to be imf)lernented effectively^ 



13. Ease of Student Use Can the pupils become easily oriented to the 

procedures of the program? Areoxplicit. 
comf^rehensive directions provided to guide the 
()upils? Is the program relatively easy for pupils 
to use? Is the program designed to foster pupil 
self-motivation and self-management of the 
learning process? 



14. Attractive Appearance/ Will rhe puf)ils find the instructional materials 

Format attractive or visually interesting? Is the format 

used to present program materials logical and 
clear? Are the illustrations or graphics well done 
in an appropriate st/e? Is the si/e and style of the 
tyf)e used to print the materials appropriate for 
the pupils? 



15. Equipment Requi;ed Can the program be implemented without any 

additional equipment? Can the program l)e 
iiriplemented ir the equipnient already available is 
modified slightly'' (Costs related to equif)rnent 
tiro t onsidered under Criterion 1M Reasonable 
Cost.) 



16. Facilities Required 




Cdn the program be implemented with little ur no 
moditi(.ation of existing facilities-"' Can the 
f)rogiam be used for vat ions organizational 
arrangements; self -(.ontained classrooms oj ' lusters. 
0()pn or tiaditional classrooms, oi< (Agriin, rost 
should not he considered hc^re, but as pai t of 
Cfiterion 18 - ReaSonat)le Cost. > 
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General Category Criterion Specific Questions to be AnswfirecJ 



C. Utility (cent. 



17. Organizational/Staff 
Changes Required 



Can the progratn bo implemented cjnd (jf)(ircjted 
with little or no change in the organi/nlion of the 
school staff? Can the prograrn be iin|jleiii:iritefi 
without hiring and/or training any additional 
personnel? Can the program be irnplemenlod with- 
out reassigning any current staff members? (Agam, 
cost should not be considered here.) 



18. Reasonable Cost Can the program be implemented at a relatively 

reasonable cost? Once in operation, can tho 
program be operated from year to year at a 
relatively reasonable cost? Can implemenlaiion 
costs be spread over several years? What costs 
would be incurred for the purchase of mat(»riijls 
and equipment? What costs would be ne( essitated 
by equipfnent or facilities and/or sta^f changes 
required? 



General Category Criterion Specific Questions to be Af^swered 



D. Evaluation/ 19. Expert Authorship Are the developers/authors well known in their 

Validity field? Are they respected by their professional 

colleagues? 



20. Availability of Formal Have any evaluation studies of the prograrri been 

Evaluation Findings published? If so. were the findings positive. 

neutral, or negative? Was the program evaluated 
with positive results in a setting siniilar to your 
own? Were the evaluation studies comprehensive 
and technically sound? 



21 . Availability of Informal Have other school districts used this program 

Evaluation Data successfully? Do experts within your school 

district or from a nearby university consider this a 
high quality program^ Have many school districts 
across the state or the nation adopted this program? 



General Category 



Criterion 



SDecific Questions to be Answered 



E. Specii)] 22. Lack of Bias 

Considerations 



Is tho program af:ceptablu for use by pupils from 
all racial, religious, or regional/national origin 
groups? Are materials free of any sexual, class, 
cultural, or racial bias? Are females and members 
of minority groups mentioned in the materials 
with reasonable frequency and in varied roles which 
avoid stereotyped characterizations^ 



23. Interdisciplinary Approach Does the program integrate subject matter from 

varioun disciplines or areas of study? Do the 
materials reflect a multidisciplinary approach to 
problem solving and learning? Is the program 
designed to encourage affective development and 
foster specific interpersonal behavioral skills, e.g., 
group problem solving? 



24. Local Acceptance 




Is the prograrti appropriate in terms of any rroncerns 
expresses) by parents and/or pupils? Are the 
teachers likely ro accep^t the program, or might 
they objOf.:t to using it? Could the program have a 
positive etfect upon future^hool funding efforts? 
How rr ight the program be perceived by community 
leaders :H^d influential groups? 



INITIAL RATING OF 
SELECTION CRITERIA 

Some of the curriculum selection 
criteria listed on the foregoing pages 
may seem quite important to some 
members of your group, while others 
may consider them relatively unimpor- 
tant. The worksheet on the following 
page is provided to enable the mem- 
bers of your program selection group 
to specify, independently, the relative 
importance they would assign to each 
of the criteria listed. If you have other 
important criteria that are not listed, 
they can be filled in at the bottom of 
the worksheet. After everyone has 
completed the worksheet, one person 
should sumn^ari/e the group ratings by 
following the procedures described on 
page 21 2. The summary prepared 
should be used to stimulate a group 
discussion of the relative importance of 
the various criteria before a final rating 
of their relative importance is made. 
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WORKSHEET A 
ilMJTIAL RATING OF SELECTION CRITERIA 

Working as an individual, use this worksheet to indicate the relative importance of each criterion listed by circling the 
appropriate number Under Add itional Criteria, fill in any additional criteria you wish to include. 

Key: 9 — Very Important 
7 -.Rather Important 
5 — Marginally Important 
3 — Rather Unimportant 
1 - Unimportant 

Criterion Relative Importance 

A. Coverage/Content 



1 . Clear Objectives 


1 2 


3 


4 


b 


6 


7 


B 


9 


7. Appropriate Scope 


1 2 


3 


4 


5 


6 


7 


8 


9 


3. Logical Sequence 


1 2 


■ 3 


4 


b 


6 


7 


8 


9 


4. Accuracy/Detail 


1 2 


3 


4 


5 


6 


7 


8 


9 


T). Apfjropriaie Grade/Difficulty Level 


1 2 


3 


4 


b 


6 


7 


8 


9 


Instructional Approach 


















h. Sound Theoreiical/L mpirical Foundations 


1 2 


3 


4 


b 


6 


7 


B 


9 


/. Varied Learning Activities 


1 


3 


4 


b 


6 


7 


8 


9 


B. Pupil Infornialion on Performance 


1 2 


3 


4 


b 


6 


/ 


8 


9 


9. Provision for Revievv 


1 2 


3 


4 


b 


6 


7 


8 


9 


10. Extent Oi individuHl i/alion 


1 2 


3 


4 


b 


6 


7 


8 


9 


11. Appropriate Cognitive Level 


1 2 


.3 


4 


b 


6 


7 


8 


9 


Utility 


















1?. Provision for Staff Training 


1 2 


3 


4 


b 


G 


7 


8 


9 


13. F:c)se of Student Use 






4 


b 


6 


7 




9 


14. Attractive Appearance/ For mat 


1 ■■> 


3 


4 




f) 


7 


H 


9 


lb. Lqtiiprnent Required 


1 2 


3 


4 


b 


6 


7 


o 


9 


H). Facilities Required 


1 2 


3 


4 


b 


6 


7 




9 


17 Organi/alional/Staff Changes Required 


1 2 


3 


4 


b 


6 


7 


o 


9 


18. Reasonable Cost 


1 2 


3 


4 


b 


6 


7 


8 


C| 
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INITIAL RATING OF SELECTION CRITERIA (continued) 



Key: 9 - Very Important 
7 — Rather Important 

0 — Marginally Important 
3 - Rather Unimportant 

1 - Unimportant 



Criterion 

D. Evaluation/Validity 

19. Expert Authorship 

20. Availability of Formal Evaluation Findings 

21. Availability of Informal Evaluation Data 

E. Special Considerations 

22. Lack of Bias 

23. Interdis(:if)linary Approach 

24. Loc al At (.eptance 



Relative Importance 



1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 '2 3 

1 2 3 



4 
4 
4 

4 
4 
4 



5 
5 
5 

5 
5 
5 



6 
6 
6 

6 
6 
6 



7 H 
7 8 
7 a 



9 
9 
9 

9 
9 
9 



Additional Criteria 



3 4 
3 4 



5 
b 



(5 
() 



8 M 
8 9 



Submitteci by. 



(namu) 



If you are working on this task alone, the relative importance of the criteria listed has been determined. If this is the 
case, turn to page 2-22 to learn how to specify which selection criteria will be used to analyze and compare alternative 
programs. 

If a group is working on this task, submit your completed copy of Worksheet A to your Projaxt Manager. One[)orsun 
should continue reading on the following page. When the initial ratings have been summarized, each member of the group 
should be provided with a completed copy of Worksheet B, which provides a basis for the group discussion activities 
described on page 2- 15. 
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Summarizing the Initial 
Ratings of Critaria 

One person should summarize the 
ratings initially assigned to various 
criteria by the members of the group 
working on this task. For the purposes 
of group discussion, only an average 
rating is needed for each criterion 
listed. 

The average rating assigned to 
each criterion can be calculated In the 
following way: (1) multiply the value 
of each numerical rating by the num- 
ber of times that rating was assigned to 
a given criterion; (2) total the results 
for each criterion; (3) divide the total 
by the number of ratings assigned to 
that criterion. This procedure is lllus- 
trateci below: 





Rating 




Average 
Rating 


Criterion 


1 


2 


3 


4 


5 


6 


7 


8 


9 


Total 


1. Clear Objective 












// 




//// 




(a) 44 


(b) 7.3 


Result* 












12 




32 








2. Appropriate Scope 








/ 


/ 




// 


/ 


/ 


(c) 40 


(d) 6.7 


Result 








4 


b 




14 


8 

- 


9 







(a) 12 f 32 44 

(b) 44^6 -- 7.33* • 

((•) 4f5f ]4fB + 9-40 

(d) 40 6= 6.66* • 



•Rating Value X Number of Ratidgs. 
•'Note that average ratings entered for these two objectives have been rounded to one 
decimal place; second fxiace decimal figures 1-4 should be rounded downward, while 
second place decimal figures 5-9 should be rourxJod upward. 

Use Worksheet B to sunifnan/e 
the initial ratings of relative ifT}[.)or- 
tance assigned by rnenibers of your 
group to the various < rlteria. Any 
additional criteria that have been 
added can be listed at the bottom of 
the worksheet. After the average rating 
has been determined for each criterion 
listed, copies of Worksheet B should 
be provided to all members of your 
group. 
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WORKSHEET B 
SUMMARIZING INITIAL RATINGS 

Tally the ratings assigned by group members to each criterion listed. To calculate the average rating for each criterion, 
multiply the value of each rating by the number of times that rating v^s assigned to a given criterion, total the results for 
each criterion, aryi divide the total by the number of ratings assigned to that criterion 



Criterion 


Rating 




Average 
Rating 


1 


2 


3 


4 


5 


6 


7 


8 


9 


Total 


1 . ClOfir Obiec lives 

Result 












































'? . Appropr lalf? Srope 

Result 












































Result 


















i 
























4. A( curfK.y/DolHtl 

Result 










































Appfoprifilo CirfKle/Oiff i( ulty Level 
Result 










































h. Sdufui 1 hj'Ofi'iK .11 'irical 1 indations 

Result 










































/. VfUKxl Leiir f)inf) A( livil les 

Result 










































H. Pupil Infof riujiM^n on Performance 
























Result 




















9. Provtsion tor f^evMM/ 

Result 










































10. LxUint of ln(iivi(iuali/nt ton 
























Result 




















1 1 . Ap[>ropriato (Cognitive Levol 
























Result 




















12. Provision for Staff Training 






















i 


Result 
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SUIVffVIARIZING INITIAL RATINGS (continued) 



\>^f 1 lU 1 lUl 1 


Rating 




Average 
Rating 


1 


2 


3 


4 


5 


6 


7 


8 


9 


Total 


13. Easo of Studnrjt Use 

Result 












































14. Attrnclivf: A()f)uarance/rormat 












































lb. EquipfTierU FUxiulred 

Result 












































16. Facilities He(]ijirBd 

Result 













































1 ? . Organi/ational/Staff Changes Required 

Result 










































18. Roasonabin Cost 

Result 










































ITf. [ xf)er t Author shtp ■ 

Result 










































yO. Ava:lability ol r-or':ial tvaluation Findings 

Result 










































;?1. Availatjility of Informal Fvalualion Data 

Result 










































22. Lack of Bias 
























Result 




















Interdisciplinary Afjproach 
























Result 




















24. Local Acceptance 

Result 










































2b, 












































26. 
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Discunino the Summary 
of Initial Ratings 

Make sure, thai ea<.h nietiiher i)i 
your group receives his copy of Work 
sheet A together with a completed 
copy of Worksheet H so that any 
sirniarities arxl/or differences in the 
ratings ot relative iinportance assigned 
to the various s<?l(3rlion criteria can he 
discussed l)efor(? ihe triteria-are rated 
agairi and finali/etJ, I his dlscussioi» 
allows group niernl)(!rs whose rating of 
tj given criterion was higher or lower 
than the aver<)ge rating for thai cri 
terion to exfilain why they believe 
their rating is more appropriate. It is 
helpful for group inemhers to try to 
reach some degr(iec)l consensus on th(; 
relativf? importaru e of Giich criterion. 
Make sure that differences in the 
ratifigs assigned leilcn t (iifterences oi 
opinion rather than (iifferer.t interpre- 
tationsof the criterion involved. 

Any { f iterta added to the list 
should also he dts(ussed by mefribers 
of the group. It is gutte possible that 
somfjone may suggest a criterion of 
t.onsi(ierahle importance which was 
not included in thu basic list of pos- 
sible selection cnioria. 



FINAL RATING OF 
SELECTION CRITERIA 

After group members have com- 
pared and discussed their initial rat- 
ings, each individual should assign 
ratings to all of the criteria a second 
time. This final rating of the criteria 
enables group members to apply any 
insights or, information gained from 
the group discussion. 

Use the worksheet on the follow- 
ing page to indicate the relative impor- 
tance of each criterion listed for your 
district. Before beginning to rate the 
criteria, fill in any additional criteria 
members of the group have suggested 
and delete any criteria which members 
of the group have consistently rated as 
unimportant. Assign ratings of relative 
importance to all of the criteria listed. 
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WORKSHEET C 
FINAL RATING OF SELECTION CRITERIA 

Working as an individual, use this worksheet to indicate the relative importance of each criterion listed by circling the 
appropriate number Under Additional Criteria, fill in any additional criteria your group has decided to include. 

Key: 9 - Very Important 
7 - Rather Important 
5 - Marginally Important 
3 - Rather Unimportant 
1 - Unimportant 

Criterion Relative !mportar>ce 

A. Coverage/Content 



1 . Clear Ohjw tives 


1 2 


3 


4 


5 


6 


7. 


B 


9 


Anpro[iri;ite SrO()p 


1 ?. 


3 


4 




G 


7 


H 




l.oqu al StH^iiurK 0 


1 ?. 


3 


4 


b 


6 


; 


H 




4. AccuKK y/Oetail 


" 1 2 


3 


4 


5 


6 


7 


8 


9 


\\ Afjf>ropf idle GrtMlu/Difficully Level 


1 2 


3 


4 




6 


7 


B 


9 


Instructional Approach 


















(). SoufKl f fiHorelical/l. aif Wrical Fotjndalions 


1 2 


3 


4 






/ 


H 


9 


/. ViJiiwi 1 nrjrning Activities 


1 2 


3 


4, 


() 


n 


/ 


H 


9 


H. Pupil Irifurrnaiion on Performance 


1 2 


3 


4 


() 


n 


/ 


H 


9 


9. Provisioi) (or Revi(]W 


1 2 


3 


4 


f) 




/ 


H 


9 


10. Exlerit Of Individual :/alion 


1 2 


3 


4 






/ 


M 


9 


11. A(>()ro()f ialR (Icxinilive Level 


1 2 


3 


4 




6 


/ 


B 


9 


Utility 


















1?. Provision »()f '.(.{If 1 rrjining 


1 2 


3 


4 


{"^ 




/ 


8 


9 


1 <. [:ase of Student Use 


1 2 


3 


4 


f.) 




/ 


H 


' > 


M. AftrfK tive Appf>arc)rH:e/ForfTicit 


1 2 


3 


4 




n 


/ 


8 


9 


If). f:f.]uipiiient Rpfiuired 


1 2 


3 


4 


b 


fi 


/ 


8 


9 


H) F acilit les Re(|uiraJ 


1 2 


3 


4 


f) 




/ 


H 


9 


1/. (.)fgcini/f'Uiorujl/Staff Changes Reciuired 


1 2 


3 


4 






/ 


8 




IM. H(?asonal)lo Cost 


1 2 


3 


4 


b 


(1 


/ 


8 
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FINAL RATING OF SELECTION CRITERIA (jontinued) 



Key: 9 - Very Important 
7 - Rather Important 
5 - Marginally Important 
3 - Rather Unimportant 
1 — Unimportant 



Criterion 

D. Evaluation/Validity 

19. Expert Authorship 

20. Availability' rorinal Rvaluatiofi Findings 

21. Availahihty of Informal Evaluation Data 

E. Special Considerations 

22. Lack of fiias 

23. Intf?fdr>ri()lij)ary Af>proa(;h 

24. Locai A(.(:(,'ptafK e 



Relative Importance 



2 
2 
2 

2 
2 
2 



3 
3 
3 



4 
4 

4 
4 
4 



6 
(3 
0 

(5 



H 
H 



H 
H 
8 



0 
9 

9 
9 
9 



Additional Criteria 



2 3 
2 3 



9 



Submitted by 



(r)fiuu') 



Submit your completed copy of Worksheet C to your Project Manager. 

One person should continue reading on the following page. When the final ratings have been summarized, each 
member of the group should be provided with a completed copy of Worksheet D, which provides a basis for the group 
decision on which selection criteria to use. This activity is discussed on page 2-22. 
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Summanzinfl the Final 
Ratings of CritaHa 

One person, preferably the saue 
person who surnmari/ed the initial 
ratings, should summari/e the final 
ratings assigned to various criteria. The 
same basic procedure can again be 
followed to determine the average rat- 
ing for each criterion. Worksheet D can 
be used to summarize the final ratings 
asslnged to the criteria listed. 

Again, the average rating assigned 
to ea^h criterion can be calculated in 
the following way: (1) multiply the 
value of each numerical rating by the 
number of times that rating was 
assigned to a given criterion; (2) total 
the results for each criterion; (3) 
divide the total by the nuniber of 
ratings assigned to that criterion. 



4 
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WORKSHEET J 
SUMMARIZING FINAL RATINGS 



Taiiy the ratings assigned by group members to each criterion listed. To calculate the average rating for each criterion, 
multiply the value of each rating by the number of times that rating was assigned to a given criterion, total the results for 
each criterion, and divide the totel by the number of ratings assigned to thet criterion 



Criterion 


Rating 




Average 
Rating 


1 


2 


1 3 


4 


5 


6 


7 


8 


9 


Total 


1. Clear Objectives 

Result 












































2.. Af)propriale Scope 

Result 












































3. Logical SexHienre 

Result 










































4. Accuracy/Detail 

Result 1 


/ 










































h. Approf)riale Grade/Difficulty Level j 

Result 












































6. Sound Thfjorelical/Ernpirical Foundations 

Result 










































7. Vdried Learning Aotiviiies 

Result 










































H. Pupil Inforriiation on Performance 

Result 










































9. Provision for Review 

Result 










































10, Ixtentof Individiiali/ation 

Result 










































11. Af)(i:oprrale Cognitive Level 

Result 


































^..i- 












1?. Provision for Staff Training 

Result 
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SUMMARIZING FINAL RATINGS (continued) 



Criterion 


Rating 


Total 


AveraQe 
Rating 


1 


2 


3 


4 


5 


6 


7 


8 


9 


Ki. t iisf of StiJtlerii Use 

Result 






- 







































14. AttftK tivtf A|)p(jciran( urrrjul 












































U). 1 nuiprneni Reqiiirod 

Result 












































U). F d( ilities Reciuiroti 

Result 












































1/. Oryani/ationdl/Sldff Changes Reqtjired 

Result 












































IH. ReasonabU? Cost 

Result 












1 






























10, f Xpert Authorship 

Result 










































20. Availahihty of Formal Lvaluation Pildinqs 

Result 










































Availaljihiy of Informal t valualion Data 
Result 










































2?. { cK k of Bias 
























Result 




















^'■l. lntordtS( if)linarv Apf)roa( h 
























Result 




















24. L.0( a( A(.r eptanco 
























Result 
































































2(). 




















,_ 
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DETERMINING WHICH 
SFLECTION CRITERIA TO USE 

The analysis of alternative curricu- 
lum programs Is n\osi effective when a 
set of from b to 15 selection criteria Is 
used. If only a few <:riterla are used to 
analy/e and compare alternative pro- 
grams, many important considerations 
might be overlooked, which could 
result in the selection of a program 
that is not appropriate for your school 
district. On the other hand, if too 
many criteria are used, the selection 
process will be extremely cumbersome 
- although any benefits which result 
from the extra time ar»d effort ex- 
pended in Including additional criteria 
may be minimal. 

The List of Possible Selection 
Criteria on pages 2 ? to 2-8 contains 
twenty-'our criteria. If other criteria 
have been added, you may have devel- 
oped a list of nearly thirty potential 
selection criteria, together with the 
average rating assigned to each cri- 
terion. These average ratings should be 
used to limit your list of potential 



selection criteriij. First, all criteria with 
average ratings of b.O or less should be 
deleted, since an average rating of 5.0 
Is only Marginally Importanc, (Seethe 
rating key on page 2-10.) If your list 
includes fewer than fifteen criteria, 
you can use the ci'teria which remnin 
as your final set of selection criteria 
for analyzing and cOfnparing alterna- 
tive curriculum programs. If, however, 
your list still Includes more than 
fifteen criteria, your group rnay decide 
to delete the less important criteria 
still on the list. You can make further 
deletions by eliminating criteria with 
average ratings below 5.5 or 6.0. If 
you use this method to delete further 
criteria, be careful to choose a ut-off 
rating that will not eliminate ta ♦ many 
o'^the remaining criteria. For example, 
it would not be a good idea to delete 
seven criteria from a list of 16 or 17 
criteria. 

Another method you might use to 
limit the nuinber of final selection 
criteria (after the criteria with average 
ratings of 6.0 or less have been 



deleted) Is to list the nnriHining ( riteria 
in order of relative irriportance usir^g 
the average ratings assigned. Then 
glance down the list of ratings and see 
if you can Identify a rialurdl break or 
gap in the ratings assigned somewtiere 
around the middle of the list. If such a 
gap exists , al I cr Iter la wit h lower 
ratings can be deleted from your list of 
final selection criteria. 



Now, your curriculum selection 
group should proceed as a group to 
limit the number of criteria and estab- 
lish a final set of selection criteria to 
he used in analyzing and comparing 
aftemative curriculum programs. Using 
the list of criteria and average ratings 
on Worksheet D, follow the proce- 
dures described above to develop a 
final set of selection criteria. Then, as 
a group, complete Information Sheet 1 
on the following pages. 
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INFORMATION SHEET 1 

LIST OF FINAL SELECTION CRITERIA 

C 



Use this information sheet to fist the selection criteria that you or your group have decided to use in analyzing and 
comparing the alternative curriculum programs being considered. Define each criterion by filling in the specific questions 
that must be answered to evaluate a given curriculum program in terms of that criterion. Although sample questions are 
provided on pages 2-2 to 2-8, you will probably want to make some of those questions more spa:ific and/or add ottier 
questions that reflect your particular situation or requirements. 



Cr I ten on/ Average Rating 



Specific Questions to be Answered 
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LIST OF FINAL SELECTION CRITERIA (continued) 



Criterion/Average Rytmg 



Spe(:ifi(: Questions to be Answered 



H. 
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LIST OF FINAL SELECTION CRITERIA (continued) 

Criterion/ Average Rating Specific Questions to be Answered 

10. 



n. 



12. 



13. 



14. 



EKLC 



2-26 

LIST OF FINAL SELECTION CRITERIA (continued) 

Criterion/ Average Rating Specific Questions to be Answered 

lb 



Make sure that a completed copy of this information sheet is submitted to your Project Manager, 



UNIT 3 

ANALYZING ALTERNATIVE PROGRAMS 



SEQUENCE OF UNITS 



UNIT 3 



IDLNTIFYING GOALS, 
SCRtLNING CRITERIA. 
ANO PROGRAMS 



UNIT 2 

l.STABLISHING 
SI I \ CTtON CRITERIA 



YOU ARE HHERE 



UNIT 3 

ANALYZING 
ALTERNATIVE PROGRAMS 



UNIT 4 

COMPARING ALTERNATIVL 
AND SI LECTING A PROGRAM 



Introduction 


. . . ^-^ 


Giitheriny Infor- 
inatian on Cost 
dnd Effectiveness, , , 


. . . :n 


Procedures for 
Estinriatiny 




Exanriple: The 
"Excell" Scienco 
Prograni 


3 U) 


Exercise The 

"Why" Program 


X 1 4 
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INTRODUCTION 

In Unit 2, the criteria to be used 
for final program selection were estab- 
li*:fied and rated in terms of relative 
irriportance. Previously, more general 
criteria were used to identify programs 
wfiicfi warranted furtfier considera- 
tion. 

In working tfirougfi thiis unit, you 
will conduct a search for information 
on each of the programs ijnder con- 
sideration. In many ways, this is the 
n»ost difficult and most important 
& livity of all. The procedures and 
sources disc.ussed in this unit should 
enable you to collect adequate pro- 
gram information. This task will prob- 
ably require the longest period of time 
of any of the activities involved in this 
proia:t. since it may take days or even 
weeks for you to gather the necessary 
tnforn)ation and materials. If more 
detailed cost information is required 
than the rough estimate used for 
screening purposes, you will probably 
need to work through the procedures 
for estimating program costs after you 
(Ompletn the information sheets for 
each program which present informa- 
tion related to each of your selec;tion 
rritei ta. 



GATHERING INFORMATION ON 
COST AND EFFECTIVENESS 

The three basic steps followed in 
gathering cost and effectiveness infor- 
mation are; (1) determining what 
additional information is needed, (2) 
collecting the needed information 
from appropriate sources, and (3) 
summarizing the collected information 
for use in comparing alternative pro- 
grams. Each of these three steps is 
discussed below: 

Determ i n ing what additional 
information is needed. To perform this 
task, you should have the following 
inforfnation at hand for easy refer- 
ence; the program information /ou 
collected for use in screening available 
programs and your list of selection 
criteria. Assess the adequacy of the 
program information you have in rela- 
tion to your selection criteria to deter- 
ntine what additional information is 
needed. 

Collecting the needed information 
from appropriate sources. Several 
sources for information on curriculum 
programs were mentioned in Unit 1 
(pages 1-14, 1-lb) to help you develop 
criteria to be used in identifying suit- 
able progran)S. Sorrie of those sources 
may also be helpful as you begin to 
collect cost and effectiveness informa- 
tion. Below and on the following page, 
the kinds of information that may be 
expected from each of those sources 
are briefly described. If you need help 
in locating specific sources, however, it 
might be a good idea to contact your 
local curriCLiium and instruction super- 
visor, county/intermediate unit, or 
state department of education. Also, 
yoLi may wish to consult Curriculum 
and Instruction: A Guide to Alterna- 
tives, a training package developed by 
Research for Better Schools, which 
contains triany references on specific 
sources of curricu lum information. 

1. Pu bli shers' catalogs, bro- 
chures, and pamphlets - 

These materials which are 
prepared by publishers usu- 
ally pr; vide general informa- 
tion about curnculun: pro- 



grams but may be rather 
biased. The information pro- 
V ided "usually irxludes a 
general description of the 
program, goals, insfructipnal 
strategy, major subject- 
emphasis, unit sequencing, 
learning af:tivities. program 
development and status, 
evaluation procedures, con- 
tact information, references, 
and costs. 



2. Developers' technical reports 
~ These reports irx:lude data 
collected through the evalua- 
tion of the program - espe- 
cially on the instructional 
outcomes and various aspects 
of implementation. 



3. Direct contact with devel- 
opers - This is an especially 
useful way to obtain informa- 
tion to answer questions in- 
volving any subtleties not 
easily communicated in a 
formal way or to gather the 
most recent data available. 
(This approach will be more 
productive if a definite sys- 
tem for making such contacts 
is established.) 



4. Outside evaluators' reviews 
Such reviews can provide an 
objective assessment to bal- 
ance the developer's or pub- 
lisher's evaluation of a given 
program. 



Local, state, federal informa- 
tion systems ~ These infer 
mation services usually pro- 
vide useful information on 
subi'^ t area, content, grade/ 
diffi" ulty levels, special fori- 
tures, and estimated costs ^or 
currently available < \\\ riculuns 
programs. 
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ti. Consultants ContfK.tif^.g 
rurriLuliirii experts (rorri urn- 
versities, research j)gerK;ies, or 
prrviJle (.onsulting firfns who 
cuo fHrniliar with d spB ifir 
pr()grani may provide valu- 
al)le inforifiation <on((irnirig 
the ( ori( e?.)iual or iheorf'tic.jl 
sotifidness of the insl*U( tiondl 
approi*h. 



Si)fno uifonnation Ofi. for m- 
N^tincf?. stijff tr,iinifiq or student use of 
the prt'>grafn riitjy l)est be gathered hy 
observing the at tiial [Hograin in yiji). 
further sourc es of inforniation relate<l 
to the ai tuai rnatinitjls or to fjrogrd.'ii 
iJuplernefUat ton die tjescr itjwi f>el(^w. 



/. Direct inspection of samples 
or the connplete program 
Ifiis approf* h hIIows the 
fTiernbers of your Cj'rotjp to 
rely more or^ their own ludg 
merit than on the opinions 
.if«i impressions of oiheis for 
information related to siu h 
« uteriH tjs cU.curtK y/detail, 
(ognittve it^/el. degree of 
indivifiuali/atioii. .ind IrH k of 
bids. 



Exhibits, conferences, and 
wo hops The poif?ntial 
paf i tpanf should sei iously 
' nnSKfer Iho l)erujf its of ,ji 
fending (leinonstr<'itions or 
♦ 'xl>il)its in wti i( h the ,j( fucjl 
rn<Ue'ri^i!s » ,in hf) seer) .ind. 
uuesnons answerfiti. Otif? 
rjdvcjntriqe is th.jt iha inost 
ret (^nt inf ur ft i<it ion is i isudlly 
.iVrnl<rf)le, I he personal in 
vol^vf^fiieiit in worKsfiC)ps rilso 
may makf ih.M ()f)fion es(je 
i.jlb^ f .^w.udirx]. fiowevei , 
thes^i oppt)r tunit ICS m.iy not 
[)e .ivd liable whe'n yiMjr sear( h 
IS tak ing pIrK e. 



0. v/jsiii to other schools Al 
though this approach can 
involve some logistical f)rob- 
leriis and considerable cost 
and time (unless the curricu- 
lum under study has been 
adopted in a neighboring dis 
tri( t), such visits provide the 
best total indication of pro- 
gram ef fef:t iveness. Naturally, 
direct observation is espe- 
cially useful for gathering 
information on criteria re- 
lated to actual classroom 
dynamif s. Even though the 
potential of a given curricu- 
lum ()rogram is not always 
realized in a( tual irnplsmenta- 
ti(^n, six i riteria related to 
instrui tional ■ af^proach and 
pupil use can be most effec- 
tively evaluated by observa- 
tion. |{) the extent possible, 
the ( lassrooins observed 
should l)e similar to those 
whicfi would be using the* 
new firogram so that mean 
ingful generalizations < rjri I)*-' 
made. 




The time needed fof this (j(iivify will 
vary from a few days to d numl)er of 
weeks - depending on tfie Unds of 
criteria involved, th(j availafjilily and 
a(.cessability of specifii S(Mir< ^js, aruJ 
the expertise and experierK e of the 
search staff. Although this ac tivity is 
not discussed in detail, the imporian( e 
of this activity for the overall sela. tion 
process cannot be overemphasized. 
Since the program information col 
Jected will provide the sole [jasis for 
yotjr final program selet tion. your 
search should be tondiJt:te(J very (,are- 
fully. 

You will need to surnmar ize aii of 
the informanon collet ted for each 
(.riterion to facilitate Icier selection 
ii<:t ivities. It is suggester] that all merTi 
()ers of your group discuss the infor 
mat ion colics .led and de 'de what 
information should be enterevi on the 
information summary sheets. (All of 
the information (.ollecMed should be 
retained for possible later ref(»fence.) 



Example A on the following page 
shows how appropriate program infor- 
mation can be entered for several 
selection criteria. 



ff one of your selection criteria is 
Reasonable Cost, at least ont? member 
of yoLK group should be assigned to 
read the section on estimating prograen 
costs which begins on page 3 7 and 
prepare de tailed cost es tii na tes for 
each curriculum program being con- 
sidered. This task can be performed 
while information on effectiveness is 
beiryg gathered. 



Summarizing the collected infor- 
mation. Usuig the prOi eciiJi 6)s and 
inf ormatijprv. souri es suggested rj[)ove, 
you are now reiK.iy to yattier < osl and 
t?f ffM:tiveness inforrnation on the alter 
native (ucxjrams under cons^.ieration. 
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EXAMPLE A 

SELECTION CRITERIA INFORMATION BY PROGRAM 

Program: ' *'ExceU" Science 



Criterion 
A C/ear Objectives 



J information 

This progrdfTi focust.^s on scion t fir, processes: 

observing, (.lassifyiruj, using numbers, niea^^ jring, 

Lisiny space/lime relationships, comfiiunicdting, 

piedicling. inferring, de^fining opfiraliondlly, for- 
T 

mulating hypotheses, interpreting data, controlling 



Source(s) 
Publishff 's brochurn 



variables, nxporirnenting. 



B Appropriate Scope 

C . A ppropria te G rade/ 
Difficulty Level 

D Extent of Individua- 
iization 



All of the major natural scienf:fis are covered. 



Cirades 4, b, and 6. 



Individualized. r;:n.h pupil works at his own pace. 



Publisher's brochure 



Publisfier 's brochure 



Inspection of the actual 



mater lals 



E. Varied Learning 



Activities 



Reasonable Cost 



Pupils are dtrncted through activities designed to 
develop particular skills. The skills are defined in 
terms of observable pupil behavior. Although 
general teaching methods are suggesiod, the teacher 
IS free to present the lessons in any way that wili 
achieve the specified outcome. 

Per-pupil estimate- Initial year $80 

Per-pupil estimate ' [•a<:h subsequent year $6b 



Teac:her's maruial for 



the program 



Publisher's brochure 



Informcilion from users 



Use Information Sheet 1 on the following pages to enter information related to your selection criteria. 
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INFORMATION SHEET 1 
SELECTION CRITERIA INFORMATION BY PROGRAM 



Use this page and the following pages to summarize information on your selection criteria and to indicate the source 
of that information for each program included in your analysis. Be sure you have a set of these sheets for each program 
being considered. 



Prograiii 



Criteriofi 
A 



Information 



Sour(.e(s) 



C 



1) 



hi. 



SELECTION CHITLRIA INFORMATION BY PROGRAM Continued) 

PrografTi: 

Crwenon Informdlion Soiin 

t 



F 



M 



ERLC. 
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SELECTION CRITERIA INFORMATION BY PROGRAM (continued) 

Prugrjin. 

^"^f-f'i^f 'nf Off nation Sourcels) 

I 



K 




When completed, all copies of this information sheet should be submitted to your Project Manager 
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PROCEDURES FOR 
ESTIMATING PROGRAM COSTS 

INTRODUCTION 

This cost se< lion is esf)ecjjlly 
designerl to enable you to esiirrujlj 
detailed costs for eiJch alternative pro- 
gram being c:onsirleral. 

The rosts of each alternative pro- 
grarri fjhouiri f;e estirnateci m terms of 
differences froni the i:urr(;nt program 
rather than total program costs. This 
fo( us on differences serves (wc func- 
tions. First, it clarifies the contrpfets 
among the costs for different pro- 
grams. Second, it simplifies the ( osting 
pro<.6xluTe since many specific costs, 
e,g.. salaries, f Irissroom facilities, etc., 
reioairj relatively constant regardless of 
the spe( ifi(. (urriculum program in 
operation. tndire< t costs, sn( h as 
buiUjing dtprec lation and obi^ilfjs 
cen( e, are not included in these < osl 
estimates. 

The figure l)elow illustrates the 
total ( ost differences between five 
alternative curriculum programs and 
the ( urrent program (identifieci as Pro- 
gram X). The hofi/onial Irne at the 
$40,000 level on the figure corre- 
sponds to ttie tost of the ( urrent 
program, (f the total fost for one of 
the alternative pr(;grams (see Program 
O) »s less than the ( ost of the t uirfint 
program, it should be expresscxj in 
negative figures {-). 



COST DIFFERENCES FOR SIX PROGRAMS 



EKLC 



^.^ost in 
f hous^ir ids of 
Dollars 
$4>^ 

4h 

44 

4.* 

4lU 



Pfi(.)(dv\.\' 



A 




PF^(.)(;f-lA.M 



4i) 
44 

4? 

-4;i 
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TERMS USED ON COST 
ESTIMATE SHEETS 

E xarnine the c ost eslirndle sh(MJl 
illustrated below. 







PROGRAM IMPLEMENTATION PHASE 




COST CATEGORY 


PLANNING 


TRAINING 


INSTRUCTION 


TOTALS 


Personnel 


Profeuional 










Support 










Travel 










Materials 


Consumable 










Permanent/ 
Replacement 










Equipment 


Purchase/ 
Replacement 












Maintenance 










Facilities 










Contracted Services 










TOTALS 











GRAND 
TOTAL 



lo help you lortipletc i ost rsti 
t'ncile sheets for ent h of the fMOgrdrns 
be'ux) dfialy/tHl, of the terms cis^kJ 
Of^ thest? sh tHi IS have beeri defined in 
detail helow <i,n\ on ihe followiiuj 
page- 

1 . Cost Categories* 

A. Personnel rjpplujs to pfjople 
wfio .KH ifjgularly (Mn(.)l()y{»d. 
whoTher full tinifi or ptir I 
time. 



• In f,ut'()nru«s whiM«» fh(» ( jrn'ni pnKjitUTi 
( DSt is higher, lh<f ((nrrn5 (,n Ihi' (<)SI 
QStirimto shoei shoulrl \u* pfd^Hlfwl l)v .1 
minus sign ( ). 



1. Professional iru lii(J{}s any 
tear hers, specialists, 
iind/or administrators in 
addition to tfie existing 
staff. 

y. Support iru liid<;s extra 
auies. flerks, and any 
0 1 fie r n on [jr (jfessional 
sttjff ne<xi<-3d to operate? a 
given ()r()gram. 

1^. Trave! m* luti<?s <x tu.il * (ists 
lor n ans[ lur tat ion f )ius all m 
lated ex[)ensf»s, stii h cis l()(xl 
aruJ l()(igifK) 

Materials in^ liuft.'s any addi- 
tional i osls tor th(} iLSiia! 
sfnall oh|f?i ts <rrid Ijooks. 



h(K)klffts, small tools, arxl 
m ariif)iilaf)le ohjet ts (e.g., 
(ans(?naire rods) whu h are 
rfKiuired for a given f)rogiam. 

1. Consu m able 1 ru liKJtjs 
pii;)il liooklets, work 
liooks, evaluation yuicies, 
and m,ini[)ulafji(is wh k \\ 
< anriol he renstnl and 
liave to I M' pun fiastxl 
ever y y<;ar 

y. Pe rm a nen t/replacement 

ifK ludf!S tea' fiers' man 
■ Ufjls .irnj qfMH'Ml < l,rv\ 
I 00m m.iler uils thai ( an 
reiiMMl rillfioiKjfi ff 
p l.n emr-rM s may ! im 
rfe< 'diMl h or) 1 11 1 u ■ to 
time. 
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O. Equipment - includes any 
additional costs for the large, 
generally more pernTanent 
objects and tools which are 
required for a given program. 

1. Purchase costs applies to 
the original ccsts for 
acqu iri ng equipment. 

e. g.. microscopes, easels, 
and spec;ial audio-visual 
equipment. Any addi- 
tional furniture needed 
should also be included. 

2. Maintenance and replace- 
ment cover any addi- 
tional costs required to 
replace non-consumable 
materials and/or to keep 
equipment in working 

f. onditton. 

Ei. Facilities - encompasses any 
necessary changes in the 
existing physical plant 
whether minor (painting or 
rewiring) or extensive ' nstall- 
ing carrels • or laboratory 
tables or removing partitions 
between rooms) . 

F. Contracted services in- 
cludes all expenses relatecJ to 
a particular activity excluding 
salaries shown under Person- 
nel. Included here are such 
costs as consultants' fees and 
expenses and any -:osts for 
outside driia analysis, repro- 
duction, or spB:iali/ed sup- 
port services. 

M. Program Implementation Phases 

A. Planning - mcludes all activ- 
ities which precede any spe- 
cial training sessions. Thus, an 
introductory workshop or a 
Visit to a school usmg a given 
curnculur^i progran^ would be 
entered here. 

Fi. Training jp;:ilios to any 
formal instruction, work- 
.«;hops. etc.. providtx.i or re- 
quired to prepare teachers or 




aides to implement a given 
program when extra t ime. 
materials, and/or expenses are 
involved. 

C. Instruction - refers to actual 
teaching/learning activities re- 
lated to a given curriculum 
program. This category also 
includes all evaluation activ- 
ities, but it does not include 
Instruction for teachers or 
aides, which is entered above 
under Training. 



GENERAL COSTING PROCEDURES 

Since curriculujn programs are 
usually irDplemenied in a school dis- 
trict for more than one year, it is 
realistic to estimate program costs for 
the Initial year and for an average 
subsequent year. During the first year 
of im piemen tat ion, special consider a- 
tions, including costs, are nearly al- 
ways involved which do not recur in 
:^ui:)sequent years of program use. It is 
necessary, therefore, to fiT out sepa 
rate cost estimate sheets fo these two 
time periods. 

Before you <K,tually fill out the 
cost estimate sheets, check the ex- 



penses in the various cost categories 
for the current program. Remember, 
all of the estimates will be based upon 
current program expenses or those 
projected for the coming year if the 
existing program is retained. (In most 
cases your cost estimates will be for 
additional costs, but in some cases 
they may be lower than similar costs 
for the current program.) Therefore, in 
order to develop your cost estimates, 
you should answer such questions as' 
"How many teachers, specialists, and 
support staff are involved with the 
current program? What materials, 
equipment, and facilities do we have? 
What items will need to be replaced''" 
Once you have this information, you 
can develop cost estimates for each 
program under consideration in terms 
of additional (or lesser) expenses. 

You may want to prepare more 
detailed cost estimates initially and 
then combine the detailed estimates 
for each category on your cost esti- 
mate sheets. 

Some cautionary notes are listed 
below to improve the accuracy of your 
costing efforts. 

1. The sue of the classes or 
instructional units ii- your 
district may not be the same- 
rJS the number of pupils per 
class projec:ted for a given 
program. For instance, if 
your classes ?»^'crage 3b pcoi'^ 
and the materials are supplied 
in sets of 30, you may h.'"ive 
to use two sets i^O, or half 
again as many sets as you 
need) for each class, unless 
sharing across classrooms v 
possible. 

2. Be sure to mclufJe fringe 
benefits when calculating all 
salary information. 

3. Replacement costs are not 
considered a separate cost 
category. Any ropla* en^ents 
projected should be inf luded 
with the costs for non-con- 
sumable materials and/or 
equipment. 
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4. Remember, all cost estiniates 
should represent differences 
from the costs of the current 
program. If the costs for a 
r^ew program are lower In 
some cost categories than the 
same costs for the current 
program, those estimates 
(differences) should be pre- 
ceded by a minus sign ( •). 

DIRECTIONS FOR ENTERING 
COST ESTIMATES 

1 . Round off all estimates to the 
nearest whole dollar. 

2. Enter one figure in each 
square. Keep the figures pro 
perly lined up for later calcu- 
lations. 

3. Cross out all squares without 
entries, except the squares 
where "Totals" are entered 
{right-hand column and bot- 
tom row). 

4. Fill in the appropriate f igures 
in each of the "Totals" 
squares and enter a zero (0) 
in each "Totals" square with- 
out an entry. 

The Grand Total in the l)Ot- 
torr) right-hand rorner should 
equal the suni of thetotals-in 
the columns for the three 
implementation phases as 
well ris the sum of all entries 
in the "Totals" column. If it 
does not, check your figures 
until the error is found and 
make whatever Lorroctions 
are necessary. 

EXAMPLE: THE "EXCELL" 
SCIENCE PROGRAM 

SETTING 

This example is basfxi upon a 
hypothetical situation m an imaginary, 
relatively large school aistnct where 
school, personnel are looking for a 



commercial science program suitable 
for their fiftn graders. This imaginary 
district Is supposed, to contain six 
middle schools with a total of 15 fifth 
grade classrooms. Most of these class- 
rooms have from 24 to 30 pupils. The 
two or three classrooms which contain 
more than 30 pupHs can acquire any 
extra materials rieeded f.-om class- 
rooms with fewer than 30 pupils 

In doing their cost-effectiveness 
analysis, district personnel are using 
the following information as the basis 
for their cost est-mates: 

1. Currently, teacher aides are 
not being used in fifth grade 
classrooms. 

2. Teachers' salaries, including 
fringe benefits, average 
$12,000 per year. The fifth 
grade teachers all teach sci- 
ence part of the time, how- 
ever, since science is not 
departmentalized at this 
grade level. 

3. The d istrict currently em- 
ploys a mathennatics/sc;ience 
coordinator who spends half 
of her time in each of these 
subja:t areas. Her salary, in- 
cluding fringe benefits, is also 
$12,000 per year, 

4. The school year includes 40 
weeks or 200 days. 

5. The current number of pu- 
pils, classrooms, schools, etc., 
is expected to remain stable 
over the time period involved. 

fi. For purposes of simplif:itv, 
d isi ri( t [)6^rsonno'l have 
dec ided that such vactors as 
inflation, increased salaries, 
etr,, will not he taken ifUo 
account. (When doing your 
( ost analysis, oi course, you 
fTiay wish to consider suf:h 
fa( tors,} The/ are estimating 
program ( osts for a period of 
three years. 



CATALOG SPECIFICATIONS 
FOR THE "EXCELL' 
PROGRAM 

"Excell" is a highly structured 
science program for Grades 4, b. and 
6. The information presented below, 
from the publisher's catalog, provides 
specifics for the middle or interme- 
diate level of this program. 



A, Non-consumable (Permanent) 
Materials 

1. Instructors' general class- 
room riiateriais, each set 
sufficient for three class- 
rooms: $56 per set. 

2. Sets of unit booklets, 
study guides, and rr.ani- 
pulables, one set needed 
for every group of six 
pupils: 527 per set. 



B. Consunnabie Materials 

1. For every group of six 
pupils: one set of plan- 
ning booklets, work- 
books, and i.onsufT^ble 
rrianipu lal.tles $60 per 
set. 

2. For every grviup of six 
pupils, one set of self- 
test t)Ooklets, evaluation 
guides, and self-report 
sheets. $25 per set. 



C. Training Kits 

Each set of three (one neede^J 
for ea<:h professional instrur 
tor) self contained kits $90. 



D. Additional Requirements 

()ne [r^]' hor's aido dur ina 
science p(*f lods for eac h r |hs.s 
room using the prbgraiM. 
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DISTRICT MOOIFICATIOP4S 
ANO/OB ADDITIONS TO 
CATALOG SPECIFICS 

Experience with similar materials, 
together with further investigation, 
produced the following estimateo on 
replacenrient rates for non-consumable 
materials and equipment for a three- 
year cost cycle.* As a safety measure, 
and to provide ci constant figure for 
the years after the first year, these 
rates were modified as indicated 
below. 



3Year 
Cost Cycle 

1st year 
2nd year 
3rd year 



•Estimated 
Replacement Rate 

5% 
10% 
12% 



Modified 
Replace»Tient Rate 

7% 
10% 

la/o 



The replacement rate for the first year 
was figured as 7%, while a replacement 
rate of 10% Wci... estimated for each of 
the two subsequent years. These esti- 
m .j^ were mod if ted by simply de- 
er the replacement rate for the 
third year by ?% and increasing the 
rep U'x. erne nt rate for the first year by 
2%. 

It this program is selected, four 
staff rr>embers (the mathematics/ 
science coordinator and three teach- 
ers) will attend a one-day introductory 
workshop presented by the developers 
of the program. Work?!iop expenses 
will include travel (300 miles each way 
by car), food and lodging for one day, 
and workshop fees of $75 per person. 
Salaries are nor included since the 
workshop is on a Saturday and the 
participants have volunteered their 
time for one day. The fee for the 
workshop leader isSlbO. 



•The average niimbor of yearr; a giv(?n 
curriculum is operated in a particuinr 
district defines rtie district cost cycle, (n 
th^s drstrict, the cosr cycle is thme ycor^ 
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After the introductory workshop. 
12 other fifth grade tebchers will be 
trained to properly implement the 
program. The coordinator and 15 fifth 
grade teachers will each receive one 
day's pay for participating. 

To implement the "Excell" Pro- 
gram, district personnel ^uiw decided 
that the coordinator should spend half 
of her science time working vvith the 
"Excell" Program. Also, one teacher 
aide will be hired for each of the six 
middle schools; these aides will spend 
approximately half of their time on 
fifth grade science. Aides' salaries 
including fringe benefits, would equal 
$6,000 per year. 

Although the equipment needed 
for the "Excell" Progran is considered 
standard in most buiidings. some of 
the equipment is not currently avail- 
able in two schools. The costs for this 
equ'oment were estimated at $70 for 
one scnool and $2?,0 for the other. 

Finally, tho estimated costs for 
reiTiodeiing and other niodif icaiions 
needexJ in five of the school.'^ total 
'32.890. 
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On next two pages. Initial 
Year and Subsequent Year cost esti- 
mates are presented for the "Excell" 
Program. Study them very carefully, 
considering both the format and the 
specific figures. Remember, these cost 
estimates should represent differences 
from the costs of the current program; 
in this case, all estimates are for 
additional expenses. Each estimate is 
related to a specific cost category for a 
particular phase — Planning. Training, 
or Instruction. Note that some entries 
represent the result of several calcula- 
tions. The notes below each chart are 
provided to explain how some of the 
more complex cost estimates were 
calculated. If you do not understand 
how any of these estimates were devel 
oped, review the procedures for esti- 
mating costs. 
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INITIAL YEAR 
COST ESTIMATES FOR THE "EXCELL" PROGRAM 




GRAND 
TOTAL 



Comments 

Travel expenses at $75 per person 
for four pdrticipants in a one-day 
introductory workshop S300. 

Workshop leader's fee for one 
day: $150. 

Salaries for 16 teachers (1/200 of 
312,000 including fringe benefits) 
for a one-day training session: 16 
X $60 or $960. 

Five sets of training materials at 
$90 each: $450. 

Half the salary (including fringe 
benefits) for the math/science 
coordinator's work on science: 
$3,000. 



Half the annual salaries (including 
frlrxjo benefits) for six teacher 
aides, one for each school: 6 x 
$3,000 or $18,000. 

Seventy-five sets (5 in each of 15 
classroon)s) of consumable in- 
structional ?nd evaluation mate- 
rials ($60 and $25 per set respec- 
tively): 75 X $85 or $6,375. 

Seventy-five sets of non-consum- 
able pupil instructional and evalu- 
ation rnater.ials at $27 eac:h plus 
five sets of instructor aiateriais at 
$55 per set - plus 7% allowance 
for initial year replaceinent costs: 
$2,300 (75 X $27 + b x $55) + 
$161 (7% of $2,300) $2,461. 



Cost of equipment purchased: 
$300 + $21 (7% allowance for 
Initial year replacement c:u;ts): 
$321. 

Cost of modifying facilities in five 
schools to accommodate this pro- 
gram: $2,890. 
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SUBSEQUENT YEAR 
COST ESTIMATES FOR THE "EX CELL" PROGRAM 




GRAND 
TOTAL 



Comments 

k. Half the salary (including fringe 
l)enefits) for the math/science 
coordinator's work on s/iience: 
$3,000. (Same as entry e. on the 
preceding worksheet.) 

I. Half the. annual salaries (includirig 
fringe benefits) for six ^eache*- 
aides, one for each schooi: 6 x 
$3,000 or $18,000. (Same as 
entry f, on the preceding work- 
sheet,) 

rn. Seventy five sets (f.i in each of lb 
classrootris) of consijfnable in- 
structional and evaluation nwte 
rials ($60 and $2f) per set resfjec 
tively): 7b x $Hb or $6 .37b. 
(Same as entry g. on the preceding 
worksheet,) 



R ep lacernent costs f or non- 
consurnable inaterials: lO'^i of 
$2 ,300 or $230. 

Replacement costs for equipinent 
10% of $300 or $30. 
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EXERCISE: THE "WHY" PROGRAM 

SUMMARY OF SETTING 

Suppose that district personnel in 
the snriu? ifT)agindry school district 
where the "Excell" Progrnitcwas beirig 
arwiy/wi rire also corisidering another 
progrdfii, the "Why" Program. The 
infornu'ition below de5<:rihes the set- 
ling bf iefly. 

The "Why" ProqrHCM is being 
( onsiderecJ lor iise with dis 
Incl fifth graders. The pro- 
gram selectecJ wiM replace the 
> urrenl fifth grade scieru.e 
program. 

^. Six schools (with a total of 
lb fifth gracje classrooms and 
teachers) are irivolved. Cah li- 
latioris van r(^asonal)ly be 
l'9sotj on an riveraycj class si/e 
of 20 pupils. 

:i Currently, teai her aides are 
fiot being u5;e(J m tiftfi giade 
( lassr corns. 

4, l erK fuu salarie',, in( Inding 
friiige bcuiflis, avcMrjge 
$i:^.0r30 per year. 

b. The distrnt (urrently em- 
ploys one specialist, a math/ 
s<jent:e (oordinator (whoso 
salary is $l/',000 per year. 
inihKjing fringe t)enr»fi(s). 
who sf)ends half of her time 
in Mi h of these sub|e(. t areas. 



this imaginary school district as you 
'jview the (.ost information provided 
below. 

A. Non-consumables (Perms- 
nent Materials): Thirty sets 
of t xploration Units, each 
set adequate for Ih students. 
Although the Exploration 
Units vary in price, the aver- 
age cost is $20 per unit. 

B. Consumable Materials: One 

set for each group of five 
stucjents: $bO per set. 

C. Recommended: That all 
teachers involved attend a 
one-week training session. 
Pees for salary and travel 
expenses for an instructor to 
lead the session would cost 
$bOO. 

D. Recommended: That a full- 
time science coordinator be 
employed to work with the 
"Why" Program in the fifth 
grade classrooms. 

E. Additional Information: 

Teat, her aides are not needed 
to implement the "Why" 
Program. 



DISTRICT MODIFICATIONS 
AND/OR ADDITIONS TO 
CATALOG SPECIFICS 



A. Sixty worktables are needed dur 
ing the initial year. It is expected 
that ten tables will be needed in 
each subsequent year to replace 
damaged or otherwise unusable 
furniture. The worktables cost 
$45 each. 

4, It is expected that four n&/v fifth 
grade teachers will be c;oming in 
each year to replace teaciiers who 
transfer or retire. Each new 
t8a:her will be expe(.ted to parti( - 
ipate in a oneweek training ses- 
sion. Therefore, the services of an 
instructor will l)e needed for a 
one-week session prior to each 
subsec|uent year. 



On the following page, a work- 
sheet is provided for you to fill in 
cost estimates on the basis of the 
information supplied. 

After completing the wori<sheet, 
check your answers to those provided 
on the following pages. If you discover 
any discrepancies between your an- 
swers and the solutions provided, be 
sure to read the notes of explanation 
on the correct entries. 



CATALOG SPECIFICATIONS 
FOR THE "WHY" PROGRAM 

"Why" IS an mdividuali/ed s( leru c 
program developfxl for use in elemcn 
tary S( hooh,. Ir is designed to en( our 
rige inquiry and tnde»pendent explora 
tion l)y the nufiils. Thirty sets ol 
F j.plofcjtion Units tire provided for the 
fifth gra(jers. fo fdf ilitatc> your work 
on this exercise?, it is suggested ffiat 
you < alculate the? i:ost estimates for 



1. A new fnll-ttr?ie y ler^t.e > oordina 
tor will hirp(j \\^ a^idition to 
the l urrent fr)athematit s/sr ience 
( oordinatur. This new coondinator 
will devote full time to the fifth 
grade "Why" fVogram. 

\ initial year replrR. cement ( osts f{)r 
non ( Onsiimal)!*' mater iii Is are esti- 
rr:ated at 10'... After the initial 
y(X)r. these (osts are estimateci at 
\b% per year for the duration of 
the f ivf^ye.ir t ost i yi k?. 
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WORKSHEET 
COST ESTIMATES FOR THE "WHY" PROGRAM 

PART A: INITIAL YEAR 







PROGRAM IMPLEMENTATION PHmSE 




COST CATEGORY 


PLANNING 


TRAINING 


INSTRUCTION 


TOTALS 


P«aonn»l 


Professional 










Support 










Travel 














Consumable 










MatBrials 


Permanent/ 
Replacement 










EqtMprTMnt 


Purchase/ 
Replacement 












MaintenarKe 










Facilities 










Contracted Services 










TOTALS 

: 










PART B: SUBSEQUENT YEAR 



GRAND 
TOTAL 



COST CATEGORY 



PROGRAM IMPLEMENTATION PHASE 



TRAINING 



Personnel 



Professional 



Support 



Travel 



Materials 



Equipment 



Consumable 



INSTRUCTION 



Permanent/ 
Replacement 



Purchase/ 
Replacement 



Maintenance 



Facilities 



Contracted Services 



TOTALS 



TOTALS 



GRAND 
TOTAL 



3-16 



PART A: SOLUTION 
COST ESTIMATES FOR THE "WHY" PROGRAM 



INITIAL YEAR 




GRAND 
TOTAL 



Comments 

!»M. lu^r !s 1/40 of $12,000 or 
S -iOO, tof 1!) tt)ci(hef'; this equals 
S'l.SOO. 

(i. f iir.\ tot s.ii.H y .jrtcj ti.jv;! eK[)enstfS 
tor (hf wof^. sh(^(i itMder 

' mII.U ■> . till li ;i j If l(j i I iJlijt.' [)fM)cfl| S, 
fi)f .1 . Ml-' i( iilui'i , ( )()i f J ifi.jlor 
'.v..>f ^ ifK] fill! I t.'ht' v.'tfi 1 Ifn:, f >:() 
>]u\!u . lis 000. 

■1. \ <!< fl St't Of . . ifl ,i)'i;.lhit!S , OSiS 

['cr V'M' P''' five Stu 

.)»Tlt',. iril', r'(ji,.||-. S •;(>() p(^f ( l,j;.S 
r(.H>!M (Ij < Sf'H) Ol 'f>S 400 tof 

i'. 1 1 l,l:iSf Oi)iir>. 



I.}. IhiMy stMs of Explordtion Units 
(n()rn:onsi]fnable iiitJtericJis) tost 
an average $20 per unit or $000 
for <} ( tjrnpleie set. Sirv e oa( h 
t.Iassroom neecJs two ( oinfjiete 
;;eTs, these t osts equal JO \ $000 
Of $ 1 M ,000 plus f ef » ItU ei nf n t 
< osts ia\: of SIM.OOO or Sl.MOO, 

f. ')i >; ly work ia[)l(!S f j! $4' j ea« h) 
( oM !?>\/00 plus ffilai eiiif^n! 
' ns-e; lO" '){ ,S,\/00 or ^d.VO. 
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PART B: SOLUTION . 
COST ESTIMATES FOR THE "WHY" PROGRAM 

SUBSEQUENT YEAR 







PROGRAM IMPLEMENTATION PHASE 




COST CATEGORY 






TOTALS 


Personnel 


Professional 


y. $1,200 


1. $12,000 




Su pport 


K / 




$13,200 


1 Travel 


w 




0 


r 

Materials 


Consumable 




I. b.400 




Permanent/ 
Replacement 




k. 2.700 


H.lOO 


Equipment 


Purchase/ 
Replacement 




1. 4b0 


450 


Maintenance 








Facilities 






0 


Contracted Services 


h. bOO 




bOO 


TOTALS 


$1,700 


$20,bh0 


$22.2b0 



GRAND 
TOTAL 



Comments 

g. (^ne wee»k's saidry tor four tfiav h- 
uTS equals 4 x $:^00of $1,200. 

h. f (?es (jDcl travtjf expenses for the 
workshop loricier tX}udl $b00, 

I. Salciry, int luding fringe l)enefils, 
lor Mjrr'iulufn ( oorclinator work 
ing lull tune with this ()rograrii 
etiuals $12,000. (Sanr^e as entry c. 
in the solution to Part A.) 



(-{e[)lii( einent (Osts lor noncon- 
sumahk.' tnHterials e(.^udl V:f<< of 
$1M,000or $2,700. 

Ton workiahies (at $4f.) ihu h) < osl 
$4bU. (If) this (dse, replacement 
I osts have not t)een est iniated as a 
pert (MHcig^? of original [)ur( hcise 
( osts.) 



). f <u h set ot ronsurnatjles ( osts $(>0 
PLM yt.'ar [>er gioup ol five stu- 
ilents. tf)is ♦^(n^(^ls $3fj0 [ler cla^xS- 
loofii (t) X $60) or $b,400 for <ill 
lb ( lassrooriis. (Sanne as entry d. 
in the solution to Part A.) 
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INFORMATION SHEET 2 
COST ESTIMATE SHEET FOR ALTERNATIVE CURRICULUM PROGRAM 



('fuc)f ,ini 



Comfjiete a copy of th/G sheet with detailed cost estimates for each of ttie alternative programs being considered, 

INITIAL YEAR 



COST CATEGORY 


1 

PROGRAM IMPLEMENTATION f'HASE 




PLANNING 


TRAINING 


INSTRli 


CTION 


TOTALS 


Person ntl 


Profeisional 






i 






Support 










Trivel 












Materials 


Consumable 










Permanent/ 
Roptacemjnt 








Equipm«nt 


Purchasff/ 
Replacement 










Maintenance 








Facflities 






' \ 




Contracted Services 










TOTALS 






1 





GRAND 
TOTAL 



SUBSEQUENT YEAR 



COST CATEGORY 


PROGRAM IMPLEMENTATION PHASE 


TOTALS 


TRAINING 


INSTRUCTION 


Perxonnel 


fVofessional 








Support 






Travel 








Materials 


ConsumaWe 








Permarwnt/ 
Replacement 






Equipment 


Purchase/ 
Replacement 








Maintenance 






Facilities 








Contracted Services 








TOTALS 









GRAND 
TOTAL 



I , ■ 
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INFORMATION SHEET 3 

\ SUMMARY COST ESTIMATE SHEET 

\ 

From each copy of Information Sheet 2, enter the name of the program together with the total cost estimates for 
both the initial year and each subsequent year. ' Then calculate the following figures: total cost, average cost per year, and 
cost per pupil. 



The civerage number of yedf;s cJ given ( urriculuni progrdrn is operated in this district :s 
(Uso this figure ds your cost cycle.) 



Program 



initial Year 



Each Sub. Yr. 



*Total Cost 



*Cost Per Year 



Cost Per Pupil 



•Total Cost eq.icils total . osts tor the initial year plus the total . osts for all of the . ofnaining years of your , ost < yr le Mf 
your .hstnc t s rosi . ycle .s f:ve y^.irs. for instance, the iot.i ost will be the costs for the mit.al ytvir plu:, four tnncs'th,-^ 
( osts tor ea( h suljsticiuen t year.) 

• 'Cost per Year ^^^uals total ( ost flivid^'cl by the number of y.-rns m your cost eye 

♦Cost Per Pupil ccjuals the cost per year divided by the total lUiinber of pupils m this (jrogram. 

l/Vhen completed, this information sheet together with jII copies of Information Sheet 2 should bo inibmit ted to your 
Project Manager to accompany the copies of Information Sheet 1 which he has received. 
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I UNIT4 
COMPARING ALTERNATIVES AND 
SELECTING A PROGRAM 



/ 



SEQUENCE OF UNITS 



UNI T 1 

IDENTIFYING GOALS, 
SGREENING CRITERIA. 
AND Tr^QGRAMS 



UNIT 4 



UNIT 2 

ESTABLISHING 
SELECTION CRITERIA 



UNITS 

ANALYZING 
ALTERNATIVE PROGRAMS 



YOU ARE HERE 



I 



UNIT4 

COMPARING ALTERNATIVES 
AND SELECTING A PROGRAM 



Introduction .... 


A-] 


Comparing Aliorna- 




tive Curi iciilufii 




Programs .... 




Selecting ci Curriculum 




Program ...... 
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INTRODUCTION 

In working through this unit, 
members of your group will actually 
compare the alternative curriculum 
programs being considered. Then, after 
a curriculum program has i len 
selected, you will document your 
selection effort. 



RANKING PROGRAM 

In o/der to rank the alternative 
programs being considered, you will 
need: (/) a copy of the final selection 
criteria/ established in Unit 2 (Informa- 
tion Sheet 1) and (2) copies of all 
completed selection criteria informa- 
tion sheets frofii Unit 3 (Information 
Sheetjl). 

^ou can use the technique of 
paired comparisons presented here to 
rank the programs being considered. 
Example A on the following page 
shows how you r paired rankings 
should be recorded. This technique is 
discussed in detail below. 

1. A Program Ranking Form for 
Five Programs was used for 
Example A. In the key, five 
code letters (A through E) 
were assigned to the five pro- 
grams under consideration. 



2. One copy of this form is 
needed for each of your selec- 
tion criteria. The criterion 
used in Exarr.ple A is Appro- 
priate Sccpe. 



3. Refer to the key and fill in 
the parentheses following 
each code letter w' the 
nbme or abbreviatioi .. ihe 
appropriate program. 



Review the information you 
have on each program for 
each selection criterion, and 
compare that information for 
each pair of programs. For 
each pair, check the program 
which you believe would bet-, 
ter satisfy the criterion in- 
volved. 



COMPARING ALTERNATIVE 
CURRICULUM PROGRAMS 

Two basic steps are involved in 
the meaningful comparison of curricu- 
lum programs. The first step is to rank 
the programs being considered. This is 
done by first having each group merTV 
ber compare the programs by pairs to 
determine the exte.it to which each 
prograrr satisfies each selection cri- 
terion. 

The second step" is to rate the 
programs involved. The paired lank- 
ings developed in the first step are 
subsequently used by members of the 
selection group to rate the programs 
being compared. This step Involves 
assigning relative numerical ratings to 
each criterion for each program. These 
ratings are then summarised across all 
of the selection criteria to produce a 
total rating or score for each program. 
The total ratings will indicate how well 
each of the programs satisfies all of the 
S€lec:tion criteria RStablished. In this 
sense, the total rating assigned to each 
program is not abscjlute - it represents 
the relative rating for each program 
included in your comparison. 
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EXAMPLE A 

PROGRAM RANKING FORM - FIVE PROGRAMS 



Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being 
considered. Using the key at the bottom of the page identify each program by name or abbreviation in the parentheses 
identified by its code letter Then, referring to your copies of information Sheet 1 from Unit 3, check the program in each 
pair which better satisfies this selection criterion. 



Criterion Appropriate Scope 



1. A ( METRIC \ 

H ( NU-MATH ) 

?. C 1 CHIMP ) _X 

[ J 1 SIGMA ) 

E ( FLAME ) 

A ( METR{ C, ^1 

4. B ( N U-MATH ) 

C ( CHIMP ) _X_ 

( SIGMA ■ ) 

E: I FLAME i 



{). C ( CHiMP ) 

A ( METRIC ) _X 

7, D ( SIGMA ) 

B ( NU-MATH ) X 

M. K. ( FLAME ) 

C ( CHIMP } ._X. 

9, A ( METRIC ^1 

{-) { SIGMA } _X_ 

lU. 1^ ( N U-MATH } 

f ( FLAME ■) X 



Kh Y 

A MLIf^lC 

B NUMATri 

C: CHIMP 

0 SIGMA 

f MAME 
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Her« IS .inothnr exdrr'plu to illiis 
tfdte how tho ptiired rankings shoi'ld 
\)f) ustKJ. Sufjposfj thai ci ()roqrrKi) selec - 
tion group who rire trying (o select a 
/ur^/v niathefTiahf s f)rogiHfi} for gradf?s 
K (') have eslat)lish(?d Appropriate 
Scope as one of their selection ( riterta. 
fhen, suppose that the following m- 
loiiiiation h^iO beet) gatheretJ on Pro 
grain X 

Appropriate Scope (Information 
from publisher's catalog c. i per- 
sonal review of materials) 

'his prugrafii Movers (1) nufjujr 
^Jttun, {'^) tnjcJition. {'A) stihtrai 
tfon. (4) iiiulliplk.alioo. {U) divi- 
sion, ((i) fi<> liofis. (/) money. (M) 
tune. rjn(J (M) systems ol inensiire 
inent. It ifu hides many t;xaiiiples 
tiruj exeri ises whuh lelate thc» 
( ()f)tefU to cveiyday situations. 

I iU h meinhfM ot the giouf) uses the 
toffxiping infofniHiiofi lo answer the 
()ut.'sti(j[is ft;l,iting to Appi()()nate 
'•<opt; that :f^fi ^fouf ue- il!e(j cis 
■' "port an I {sirc ;nf{)rfiiar:ori S^ieei 1 
''<>'" ''nit .M. ()nc» of these (questions 
V. as "hors this (ifogicJin (over g./oin- 
'•I'V Hfid gf.fpfiing'" ( or I'fograii! X, 
Iheaiiswer w(;u id h»; 'No/' lf<ovefcjge 
ol '.;tH)iiu?tiv .)fM| qr.jfihing weie not 
'oo iinpof i.)f?l. the answeis to Itic 
f|'H»sliofts leluJcHl to Appropririte 
^<ofH' (r.iqht indKatc WrM Procjrain X 
'•atislies the > r iter ion rela. .vel y well. 1 1 
(jfonifify ,)nij tjraphifu} were iritKal, 
huvvrvf'f rhe ansv/(Ms It; Ihe (luest-oM' 
fel,il»'(J lo lh»s ( fi^!fi()n nnght i/u;i( ate 
lh,H f'f()qf,fni X does not Scitisfy this 
. n|(Mi{>n vf»fy well Youf answ».'fs to 
the <iu-isti()ns felale(i (o eadi ( rilerion 
■A'lll *'n.il)le yotj (() ,Je>( ide^ vvtm h of |fie 
pfodf.idis m h painnn »AfO(jlfl (jnlter 
wiiisfy youf r(;(|u iremefits. 

If fU?as/jnaMe (iost i'; one of youi 
fin.il '>e)f'i tion tiiteiia, yod will wani 
to Mview lUv ( ost (I, It, I f ollr« on 
ffio allernrMive proijr.uns [leicC] (Om- 
()af*tf. f^'ft-r to hiforiM,iti(e) :)f)t?el \ 
f'oin I. nit 1 for lhc« infoiiii,nu)n. 
VVhen v'^t) rt-M.".* 'hu' i osl < lata, le 
ntf-t!!t:.< ih.n fh(f'. < osis were ( ah u- 
lativl a^ difference's ^in<>i th«!M';tsof 



the (uirent program. Although initial 
year i osts for a given piograrn may be 
high, the i ost ot Of)eralir)g thai pro- 
gram in sul)s<»guerH ycjars may he low. 
l'heret(;ie, (.ost f)er year would prot)- 
ahly ()rovide Ihii best Ijasis for (.ompar- 
ing the costs of different programs, 
MKjmhers of the group [)erforming this 
task should de ide whether or not 
they also want to < ompare initial year 
rosts. 



Now, from the worksheets provid- 
ed on tfie following pages, your Project 
Manager will select tfie appropriate 
copy of Worksheet A for the number 
of programs you are going to compare. 
The key at the bottom of the work- 
sheet indicates the code letter assigned 
to each of the programs being com- 
pared. You will receive a copy of 
Worksheet A from your Project Man^ 
ager for each of the selection criteria, 
so that you can rank the programs 
be 'ng considered on the basis of each 
criterion. 
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! WORKSHEET A 

PROGRAM RANKING FORM THREE PROGRAMS 



Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being 
considered. Using the key at the bottom of the page, identify eat i program by name or abbreviation in the parentheses 
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3. check the program in each 
pair which better satisfies the selection criterion for this copy of Worksheet A, 



' "r tt(M ion 



A L ) 

i ) 

( ) 

A ( ) 

X H ( ) 
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WORKSHEET A 
PROGRA:/: :.ANK':NG FORM - FOUR PROGRAMS 

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being 
considered. Using the Key at the bottom of the page, identify each program by name or abbreviation in the parentheses 
identified by its code letter. Then, referring to your copies of /r) formation Sheet 1 from Unit 3, check the program in each 
pair which better satisfies the i>eiectir>n criterion for this copy of Worksheet A. 

OritericHi 

C <__ ) 

A ( ^) 

D ( ) 

B ( _) 

A h ) 

0 ( ) 



1. A ) 4, 

B ^ ( _) 

C i ) b. 



B ( ) 5_ 



Kt Y 

A 
H 
C 
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WORKSHEET A 
PROGRAM RANKING FORM - FIVE PROGRAMS 

Use one copy of this worktiheet for each of your selection criteria. On each worksheet indicate the criterion being 
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses 
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each 
pair which better satisfies the selection criterion for this copy of Worksheet A. 

Crit«M ion 

1. A 

R 

:\ C 

f 

A 

4. R 

C 

[) 
{ 

(■ \ Y 
A 

r ■ 

i 1 
I 



A 

f.: 

o, L 
C 

9. A 

D 

10. B 

(- 



•f * 



workshe?:t A 

PROGRAM RANKING FORM - SIX PROGRAMS 



Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the cn:erion being 
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses 
identified by its code letter. Then, referring to yourfopieso^ Information Sheet 1 from Unit 3, check the program in each 
pair v% hich better satisfies the selection criterion for this copy cf Worksheet A. 



t,ritf;f ic-n 



. K O {_ 

y. (. (__ 

A ( 



i (_ 

4. A (_ 
f ( 



0. D (_ 
A ( 



7. r 



C ( 



B ( 



D (_ 



11. R 

C 

12. D 
F 

13. A 

E 

14. F 
R 

lb. F. 

[J 



A 
R 

0' 
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WORKSHEET A 
PROGRAM RANKING FORM - SEVEN PROGRAMS 



Use one Qopy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being 
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses 
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each 
pair which better satisfies the selection criterion for this copy of Worksheet A, 



(!!riter ion 



1. f) 

H 

(; 

A. c: 

A 

4. H 
f. 

n 

o. A ( 

\ (_ 

7. {■ (_ 

C ( 



8. B ( 
G ( 

9. D ( 
A ( 

10. F ( 
C ( 

11. G ( 
^ (_ 

12. A (_ 
^ (_ 

i:i c 

D 

14. [: 
c ( 



15. G ( 

A ( 

la B ( 

17. D (_ 

F (_ 

IB. A ( 

E (_ 

19. C (_ 

G ( 



20. F (_ 

B 

21. E (_ 
D ( 



Kf:Y 

A 
R 

C - 
D - 
E • 
F - 
G 
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SUMMARIZING YOUR 
PROGRAM RANKINGS 

Whfin yo(j fujve i ofiiplt'led d < opy 
()( Worksheet A fof (ii. h of youi 
st.'Ifx I'OM < ntPfid, the prjirfitj frjnkings 
lof tiiK h ( rttunon shoulcj tji» siiifin)<j 
n/f?(l (HuJ (hwkecJ for t.onsislern y, 
fU?f<?f to ( xciiripio Ofi the followifiq 
pricje ,js you ffiiul (he following gijuU; 



^- ^ til lo lh(.' ( r iienofi iinihfi 
I ofisi(U?f..itiofi. { The criterion 
ustid If) Lxjirtple B vvds 
Apf )ropf idtt; Scope.) 



For ciK h (.riterion on wfiich 
no ties were re<:orded, list the 
programs in progrann rank 
order a( cording to the nurr>- 
ber of tallies each receiveci, 
e.g., the program with the 
highest number of tallies 
should be ranked first. 

f or each < riterion on whi( f) 
ties were rerordecf. skip this 
step for th(f iriQfiient. ( In [ x 
ample f^ on the followirig 
pnge, sinr e foiu ties wer(j 
fe(t)r(ie(i, the program rank 
order ( ould not [)e indicated.) 



I ally and total the numf)ef ot 

I I mes e«ii fi prog^ar^i was 
ihcM|.f?(} on Worksheet A for 
this I f ittM a in, 

Adfl these totals and enter 
^Uc Grand \ ottil at the fioi 
c)f that (ofumn. (In 
f -amph; the CWand Total 
was lO.) fnis total should 
eqihil tfie nnmf)er of paired 
■ (>' uifisfjns on Worksheet A. 
it tt does not. ( he< k youi 
tallies tind < or rfx t your f k) 
i jr(:s. 

Ir' the " Ties" rolumn cfie( k 
c^.H h i^rograii' vvfui h has ifir 
scjnie nuMt{)er of tallies as ai 
le.jsi one other program. (In 
xattiple f^. the Ml: TRIG rind 
CkflMf^ Programs ;ere both 
f anketl as :^ while the N: J 
MATH and F-LAMt Programs 
were both rankt-xJ as 1, there 
fore, all four progranis weft.' 
< hf.>( ked.) 

Enter the Grand Total of 
■' Ties"" at the bottom of (hat 
<"olumn. 



ERIC 



At tfif> ^jo^tof'! of ^rach shee! 
ifvhf ale the extent of ranking 
inconsisiefK.ies by (hot. king 
the appropriate spar.e for 
vour Grand Total of ties. 
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EXAMPLE B 
PROGRAM RANKING SUMMARY SHEET 



(jit(?rion Appropriate. Scope 





Tally 


Total 


■ — 

Tit's 


A. METR.C 


III 






B. NU-MATH 


1 


1 




C. CHIMP 


III 


. 3 


sj 


SIGMA 


II 


? 




FLAME 


1 


1 




F. 


















Grand Total 









"(if cH)(j I (jtnl ol " T ros" 
0 (No ifK oosisttJ'M ies) 

' (} ow lot oosisl.t'fK les) 

^ (Vlofierdtf nijfnbof of inconsisteruK's) 

. or riiofe (Mfjf)y i/)(;onsist(»n(.ies) 



Program Rank Order 

Program 



Or dor 



1st 



2nd 



3rd 
4th 
5ih 

7th 
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Discussion orTI«s 

T he sign if If .if ice of the protjiorn of 
lies <;annot t)r (Jetorrruned until tjll ot 
the ties recorded by all group rnefMbors 
helve been taken mtfj iionsider iilujn. 
After ear.h fiie -f of the group has 
' o.npleted dll fv^^.es of Workshe(.t R, 
he/she shc^uld inform the Proiecl 
MantKjer how rndny tieswer^} ret.ordtxJ 
U)t edch ' nter ion. 

The Projuf t McJfidger will then 
hjve to ide whether lies ref) resent j 
stgnifi; cint proi;lfMM. In truil. mg such cJ 
de( isiof^ the lollowing elements 
shfjuld be ( onsidereid the rinfnber of 
piogr.inn being c.-ompare'^J the rvmbf^r 
of people who ret ordeci lies, the nufT>- 
fn-r of (Titfjfiti where ties wore ro' 
' Ofdtxl, .md iho extent of IhL* in(.c)nsis- 
ten. uis fnv(»!ved. The i,iluri[ions do 
^^lle^tJ bf-iow rovide a rolriiive gauge 
tfiiJl afi In) HSfKl to judgt: the sigrtifi 
I tioi f . >t the prot)lGtn. 



No. of 

Programs 



Id / 



No. of 
Grcuo Mf^mbers 

hUilf o) ihH group 



No. of 
Criteria 

1/:-! of thif total 

1 /:■> of t(.)lal 



Extent of 
Inconsistencies 

Any tnc(jnsistenf ies 
Moderate inconsistenciG': 



If tir"i Wv^re f et'Ofde^J m Sij h a .vay 
that youf siluation is (.omf ■ iblo 
etiher of the '^itualiofis d(>lailtHj jbove. 
the prc.u)l<?rn of bes iS siqoit i' ,if)t. In 
other woids. when ihrpo ui four pi . 
grafT)>, are tnvoiveiJ, if fi;orp :fi,)n ii<jil 
lfie group hav*.' repof leti rHiy rarU ing 
mronsisterK. les for inc)re th)fi one 
third of the critena, th,? p iern ts 
signtfn ant Simnafly. vvh<Hi iivo to 
seven progrdm^> are involv-rJ, tf - .ore 
tfian hut^ of the group havi> rqjortfxj 
fTioderaie ranking mconsisierici'^s for 
mor? than one third of the <.r Uena, thr; 
problem is significant. 

If the problem of ties i^. signific ant 
in terrr^s Oi your situation, ineu^bers of 
the group should work together \o 
determine why this problem has beer; 
encountered. Two possible reasons for 



many ties, fugfthor with possible ■ or 
fei Ovf' a' tioii, 'M'vitionetJ bnt:;:/ 
bolow 



I. f hf? information coHefjted on 
the prograins being comparfxi 
IS not adec^oate. If this is thf? 
i.ase, more information ii^ 
ne»jde<''. 



Some of the c]uest orv roi,^' • 
to s[)Lvifi( select)'. ' 
are no( '"faileci - • ■ 
wer..' .• ' . -^tcd tn 
A : . < . ar ious flit., nuers 

of If this the 

c.'>*^<^\ those questions should 
be • larifierl. 



In L\am()lf; (.! on the lollowing 
f')age, the proiilem ot lu-: has [je^.^n 
resolv{¥l and th{.' nrogra/ns t;eing < on- 
sidered have [)ef?n llsu.^ j m progrdf n 
rank order. 



ERIC 



4-12 



example c 
prl .ram ranking summary sheet 



Cr I tenon Appropriate Scope 



Program 


Tally 


Total 


Tres 


A. METRIC 


III! 


4 




8. NU-MATH 




0 




C. CHIMP 


Ill 


3 




D. SIGMA 


II 


2 




FLAME 


I 


1 




i::::::::: 








G. 








Grand Total 




10 


0* 



Program Rank Order 


Order 


1 Program 


1st 


METRIC 


2nd 


CHIMP 


3rd 


SIGMA 


4th 


FLAME 


5th 


NU-MATH 


6th 




7th 





*GranrJ Total of "Ties" 

0 _X (No mconsistencies) 

3 (Few inconsistencies) 

4 (Moderate rjumberof iru onsistencies) 

5 or piore (Many incofisistencies) 



Complete Exercises 1 and 2 on the following pages to see hov^ your paired ren^. 'ngs should be summarized. 
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EXERCISE 1 
FRUIT RANKING 

This exf>rrisL\ although not too similar to curriculum selection should give you some insights into the ranking 
procedures ^^^ . cribud in this unit. Indicate your preferences by checking the fruit in each pair which better satisfies the 
criterion indicated. Then^ turn to the following paye and summarize your responses. 

FRUIT RAimKING form 

' Mfi'iioft Preference for Eating 

J Mjd( \\ 

1 ufdrKjo 



! K Mr 



I MM. 

I ;t If 



(If Ml [i 

(If afujt' 
10. dpi lit* 



.9 1- 
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EXERCISE 2 
FRUIT RANKING SUMMARY SHEET 



Tdlly and total the number of times each fruit was checked on Exercise 1. Then check all of the fruits involved in a tie 
dnd total the number of ties. If no ties occurred, enter the fruits in rank order at the right list the fruit with the highest 
nun)ber of tallies first. (If you have any ties, resolve the problem before filling in the fruit rank order J When you have 
coirpleted this exercise, turn to the following page and read the discussion of these exercises. 



ifi PrL'ffirfjncL' \or Edting 



Fruit Rank Order 



Fruit 


! Tally 


Total 


Ties 


A. Peach 








B. Apple 




t 




C. Pear 


r-- 






D. Orange 




E. Banana 








Grano Tata' 









Order 


Fruit 


1st 




2nd 




3rd 




4 th 




5th 





'Grand Total of "Ties" 

'J ("^Jo irii onststrfi' tes) 

( f- rJW itV. Of )MSt^'*fh I(»S) 
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DISCUSSION OF EXERCISES 1 AND 2 

' f ' m! fi'-ini- ^nil f I ■ yoi; slioutii fi,ivt> . fh.t i on ly of)f.' ffuit irj h.i; h [-dir. 

^. nH.*(n<)nij I : foMli ' ■ i'Ual" M)l(iirifi sf)onl{l tie IfJ. 

!■ ''i no tu's vv»Mf fr'i()(,U',j, (rnit wild iht* highest n(irfii>(M uf ifiMiPs shouffi r<jr)f,»''f fi-st, Iht; s- 
hKjht'M sho.ii'l ('.: Mrik'.'>j st?i (jnd, rjntj scj foi th. 

It .loy fifs were f<^ ouU<\ , the pruljloni should havo hyofi rfisolvud h^foM.' thn fr.,a Mn^ orfhji v/<is .nd'' 



/o// jrf /;owv r^>cif/)/ ro summarize the rankings of the alternative curricuhin) programs from your completed copies of 
Work'jheet A. Your Project Manager will supply you with a copy of Worksheet B for each of your selection criteria. You 
will also rjeed all of your completed copies of Worksheet A. 
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WORKSHEET B 
PROGRAM RANKING SUMMARY SHEET 



Use one copy of this worksheet for each of your selection sria. On each worksheet indicate the criterion being 
considered. Tally and total the number of times eax^h progn^'r, was checked on your cooy of Worksheet A for this 
criterion. Check all programs involved in a iiii dnd total ff^e number of ties. If there were no ties, indicate the rank order of 
the programs being considered at the right If some ties were recor:Jrri^ resolve the problem before filling in the rank order 
at the right. 



Profjr9rr» lank Order 



Program 



A. 
B. 
C. 
D. 



Tally 



Total 



Ties 



G. 

Grand Total 



Order 


Program 


1st 




2nd 




3rd 




4th 




5th 




6th 




7 th j 





•Cif ^iruf I ot.jj {)l ■■ I los" 

{ ) (N(.) ifu onsistfHK K»s) 

■i (f (.V/ iDi OnSiStf.'fK U)S) 

A (Moflt.Ttite nijfDf.fM of uK ODSisr-ot ifis) 

^ Of ciDrv (M.Kiy \u> onsistont i{'s) 
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RATING PROGRAMS 



After the program rank order has 
been completed for each selection 
criterion, you are raady to rate these 
prcigramo. In rating the programs, you 
CoO clarify the extent to which each 
program satisfies each of the selection 
criteria. These relative program ratings 
are important since one program may 
be m ;ch more or less appropriate than 
another program which was lanked 
immediately above or below it for a 
particular crtierion. i 

For example, the five mathe- 
matics programs being compared \n 
Examples A. B. and C were ranked as 
follows 1st, METRIC; 2nd. CHIMP; 
3rd. SIGMA. 4th. FLAME, 5th. NU- 
MATH. In terms of relative appropri- 
ateness, however, the person who 
recorded these program rankings might 
consider the' CHIMP Program /ncre 
like the NU MATH Program than the 
METRIC Prografo and consider the 
other two programs approximately 
eguivalent in value or usefulness. The 
relative aporopnateness or value of the 



heir-cj OfTinaroJ canntjt be 
;y a jir^ipie ra;ik rig proc«- 



:jrt.>gr«j,'T;^ 
spei jfied 
dure. 

Example D on the following page, 
togetrier with the -^^planation that 
follows, show!^ how V ur Program Rat- 
ing Forms should be completed. 
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EXAMPLE D 

RATING FORM 



Use one copy of this worksheet for each of your selectk>n criteria. On each worksheet, fill in the criterion being 
considered and the program rank orOer from your copy of Worksheet 6 for this criterion. As a group, decide what the 
highest rating assigned should be for this criterion and fill in that rating for t/w first program you have listed. Then rate 
each of thp other programs listed, indk:ating the extent to whkh it satisfies this criterion. As you go down your list, be 
sure that each program is given a numerhal rating which is equal to or lower than the rating given to ttte preceding 
program 



Criterion Appropriate Scope 



l:xtera to which each program satisfies this criterion: 



Nor 
At AM 



So I Tie 
Extent 



Moderate 
Extent 



Large 
Extent 



Completely 
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Program Rank Order 


Rating 


1. METRIC 




2. CHIMP 




3. SIGMA 


8 


4. FLAME 




5. NU-MATH 


2 


6. 




7. 





(jr.)u[> .ith-i'-d thjt the iVh/IHif. Pru 
c}r (if'i 1 u f (ill ol rhe unportdni 

tt'i lOf) Apf)r(;ur i-Jtu ^' ^ riff J r file J 
tht? pf<.)yr:i(n 9 on thisj i itufion. I his 
ftinrKj (0) [)r. /kIl's c) mji'm or. 'ofur 
rfn »! poifU \o( goiip Miofiihtys to usi* in 
rdbr^g Uie (Mht'r profjf ■ " ms' tu;-;ng i dm- 

1 h » • g f Ol i p M hi r I ; 1 1 1 M w f^i t) I O f r - 
[)h:i*j(\ L \dfnple D r.jtul ihtj CHIiVlP 
PjDorji'i ds Sin;-'? v/ilfi (U)t-*t'Xi ^'phon 
!h.! ( irrjgt ,)[M sdl isi ft.f 1 int-^ < n tff lon 
h.ttti, '..(Kt? rfif SKmMA Prc)grjni '//rjs 
dl'.t' '.dhstdt lory, with .uiie exi OfHion, 
'I diso Wrjs fdl(Kl H. f hH P LAMi. 
I 'fugrdrn only ( ovurtjd tjhou t hdlt of 
ih*' . 'MrfiJ tapi( s, il wds rdltxi 'j. 
f iruHly. Iho NU MA f H ProgtcMM, 
whit h I (jvfjrecj very ff.'wol th" [»''i(.'VdMt 
lO[.i' '^ vvds rdtt:xi /. 

MtMnciribef , dPhouuh yoi ; mdy 
givr the Sdrne rdliny lo nu>ru th.inone 
protjid;'!, no or;)f)r.in' sfioiild P.uqiv^Ti d 
f dl my rnrjhfjr tiitjn the r-.i I ing for tht; 
( .f '.'( t.'«iing pt ogf ^ii; i. 



Your Project Manager will pro^ido 
coch iDcmber of your group with j 
copy of Worksheet C for eacti of your 
selection criteria. Worksheet C can he 
used to rate the programs being con- 
sidered for all selection criteria ^ up-l 
Reasonable Cost. Do fwt cofnpiete a 
copy of Worksheet C for the selection 
criterion Reasonable Cost; separate 
tions and ri slightly different 
. c'et are rredeci to rate the 
■.'r;t to which the programs being 
considered satisfy th/s criterion. 
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WORKSHEET C 
PROGRAM RATING FORM 

Use one copy of this worksheet for each of your selection criteria. On each worksheet, fill in the criterion being 
considered and the program rajik order from your copy of Worksheet B for this criterion. As a group, decide what the 
highest rating assigned should be for this criterion and fill in that rating for the first program you have listed. Then rate 
each of the other programs listed, indicating the extent to which it satisfies this criterion. As you go down your list, be 
sure that each program is given a numerical rating which is equal to or lower than the rating given to the preceding 
program. 



Criterion 



f-xtent to whi(.h each progrdrTi satisfies this criterion 



L 1 j 1 I I I I 

I I I i I T 1 1 

1 23456789 

Doeh SofTie Moderate Large C0f7ipletelv 

Not Extent Extent Extent 



Program Ratings 



Program Rank Order 


Rating 


1. 




2. 




3. 




4. 




5. 




6. 




7. 









If Reasonable Cost is one of yrur se/ection criteria, continue reading. Other /vise, turn to page 4-24. 
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Program Rating Forni 
for Reasonable Cost 

Since program ratings aro assignfxl 
differently for the criterion (Reason- 
able Cost than are the ratings foi other 
selection criteria, a special Program 
Rating Forin is neecJed, In rating var- 
ious programs on this cr iter ton, the 
higher scale values are assignee] to 
f)rograms which cost loss than ihu 
( urrenl program. o 

Again, a nine-point rating S( ale is 
used (SH(» Example t on the following 
page). Since the costs for ruv; ()ro- 
grams usually exceed those for i urierit 
programs, a rating of 7 is assigruxl to 
any programs which cost the samt; as 
the ( urieni (nogram. 

I he following gui(ielines exf)lain 
how this foim should l)e comf)l(Metl. 

1. Woiking togother . your gioup 
should agree on the cost ifi- 
terval to he used arui insert 
the appropriate figures in the 
blanks immediately helow the 
odd ratings on the s<:ale. In 
L xaiitple t, the interval 
$:^.000 is used. (Note thai the 
figure fuovidctl for rating / is 
zero, which mfjan-. the same 
as current progr.im i osts.) 

l is! thfj programs in lank 
ordcjr from your ropy of 
Worksheet H for tfits i 1 1- 
l(?rion. 

■ I I ill in the cost (jstimate for 
irtuh program. Your Proiect 
Manager will supply this irj- 
loimalion. RcMnemher, those 
cslimalc>s show ( ost differ- 
ences between the alt(?rnative 
f>i(.)giams Ixjing (.ompriuxi ,irid 
the ( urrent ()i0()ram. 

^. Rate each ol ihe ()i()gf<ims 
listed according to the ( ost 
interval youi quMif) has cst<)l) 
lishtid. 
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EXAMPLE E 

PROGRAM RATING FORM FOR REASONABLE COST 



As a group, decide what cost interval to use and fill in the appropriate figures below 1, 3, 5, and 9 on the rating scale. 
List the programs in rank order from your copy of Worksheet B for this criterion. Get the cost information from your 
Project Manager and fill in the cost difference for each program Then assign a rating to each of the programs listed. 



Relative Costs of Programs Being Considered as Compared to Current Program Costs: 

i h — ^ \ I 



1 2 3 4 5 6 7 8 9 

♦-$6^000 $45Qo s^opp $0 $^.000 

Very Much Much Higher The Lower 

Higher Higher Same 



Program Rank Order 


Cost Dlffererrce 


Rating 


1. METRIC 


f$3,420 


4 


2. CHIMP 


+$4J80 


3 


3. SIGMA 


-$ 1 ,360 


8 


4. FLAME 


+$3J00 


4 


5. NUMATH 


$ None 


7 


6. 


$ 






$ 




_ 







Use Worksheet D on the following page to rate the programs being considered in terms of the criterion Reasonable 
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WORKSHHET D 
PROGRAM RATirsivl FORM FOR REASONABLE COST 



As a group, decide what cost interval to use and fill in the appropriate figures below h 3, 5, and 9 on the rating scale. 
List the prograivs in rank order from your copy of Worksheet B for this criterion. Get the cost information from your 
Project Manager and fill in the cost difh^rence for each program. Then assign a rating to each of the programs listed. 



Relative Costs of Programs Being Considered as Compared to Current Program Costs: 



+$ 

Very Much 
Higher 



Much 
Higher 



Higher 



7 

$ 0 



The 

Same 



8 9 

-S 

L ower 
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Program Rank Order 

1. 


Cost Difference 
$ 


Rating 


2. 


$ 




3. 


$ 


1 

4. 


$ 




5. 


$ 




6. 


$ 


7. 


$ 
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SUMMARIZING 
INDIVIDUAL RATINGS 



After you have finished rating all 
of the programs being compared for 
each selection criterion, all of your 
ratings should be combined on the 
Individual Rating Summary Sheet on 
the following page (Worksheet E). 

In order to facilitate the summa- 
rizing of your group ratings, everyone 
In your group should list all of the 
programs being considered and al! of 
the selection criteria in the same order 
on Worksheet E. 

The following guidelines explain 
how your individual ratings should be 
surnr7)ari/t?d. 

1. Fill in your name. 

2, List the programs in the order 
agreed upon by your group. 

A. List the criteria in the order 
agreed upon by your group. 

4. From your copies of Work- 
sheets C and D, enter your 
ratings for each program for 
eai:h of the selection criteria 
listed. 
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WORKSHEET E 
iNDIViDUAL RATING SUMMARY SHEET 




1. 




















1 ' 












2. : 
































































4. 
































b. 
































































7. 

































Make sure that a completed copy of this worksheet has been submitted to your Project Manager. 

If you are responsible for preparing the summarized group ratings, continue reading. Otherwise, turn to page 4-33. 
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SUMMARIZING GROUP RATINGS 

When all of the copies of Work- 
sheet E have been collected, you are 
ready to complete a Group Rating 
Sunnnnary Sheet for each of the pro- 
grams being compared. This summary 
will provide final group ratings for all 
of The programs. These ratings, in turn, 
provide information that local decision 
makers can use in deciding which of 
the alternative programs would be 
most appropriate for your school. The 
higher the final rating is, the better a 
given program would be. 

To Simplify this step, you should 
enter all of the information which 
applies lo all piograms on Information 
Sheet 1. Then, make a copy of Infor- 
mation Sheet 1 for every program 
being considered. Information which 
applies to all of the programs being 
compared is detailed below. 

1. The number of people (group 
members) who ratai the pro- 
grafns. 

2. The selection criteria (in the 
same order they were listed 
on Worksheet E). 

3. The average criterion ratings 
recorded on Information 
Sheet 1 in Unit 2. (Optional) 

Now. refer lo Information 
Shoei 1 from Unit 2 to find 
the average criterion ratings 
for your final selGi.i.on cri- 
teria. If these average ratings 
were spread over four or 
more rating values (e.g., 4 to 
7 or f) to 9). they can be 
roijnded and enterd in the 
Average Criterion Rating row. 
If this is the case, use Infor- 
mation Sheet 1 A. 

If. on the other hand, these 
average ratings were very 
( lose in numerical value (e.g., 
between and 7 or between 
6 and 8), these averages 
should not be used. If this Is 
the case, use Information 
Sheet IB. 
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Example F on page 4-27 shows 
how the information detailed above 
should be entered on Information 
Sheet 1 before copies of this sheet are 
mada for all of the programs being 
compared. 
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EXAMPLE F 
GROUP RATING SUMMARY SHEET 



Program: 



Number of Group Member 
Rating this Program: 



□ 










/ / / 








G 
R 
0 
U 
P 

M 
E 
M 
B 
E 
R 


David 


































Sally 
































Ted 
































Carol 
































Richard 
































































































PROGRAM RATING 


































AVERAGE 

CRITERION RATING 


9 


7 


6 


b 


2 


2 


7 


3 


4 
















MODIFIED 
PROGRAM RATING 



































If you have decided to use Information Sheet 7A. turn to the following page. If you are going to use Information 
Sheet IB, turn to page 4-29. 

In. 
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INFORMATION SHEET 1A 
GROUP RATING SUMMARY SHEET 



Refer to the foregoing example and fill in as much information as possible before making a copy of this information 
sheet for each of the programs being compared Before completing these sheets from your copies of Worksheet E, refer to 
the gt fids lines on page 4-30, 

Procjffjfn _ _ 



NuMihor of Group Mefiibers 
HcHiny this Progra/n 




G 
R 
0 

u 
p 

M 
E 
M 
B 
E 
R 






























































\ 




TOTAL 


































































































































































PROGRAM RATING 


































AVERAGf: 

CRITERION RATiNG 


































MODIFIED 
PROGRAM RATING 








i 
1 





























GRAND 
TOTAL 

AVERAGE 
RATING* 



When completed, all copies of this information sheet should be submitted to your Project Manager. 

if 5 



ERIC 



4-29 



INFORMATION SHEET IB 
GROUP RATING SUMMARY SHEET 



Refer to the foregoing example and fill in as much information as possible before making a copy of this information 
sheet for each of the programs being compared. Before completing these sheets from your copies of Worksheet E, refer to 
the guidelines on the following page. 



Progr;jf!i 




M 
E 
M 
B 
E 
R 



PROGRAM RATING 



•Avt'f jge Rdting uqndls {]rmd Total dividai by the nuriibf^r of groufi members timus the number o( solo fon ( nteruj, 
When completed, all copies of this information sheet should be submitted to your Project Manager. 



if,; 
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As soon as you have a copy of 
Information Sheet 1 (partially conrv 
pleted) for each program, follow the 
guidelines below as you complete each 
copy. (Examples G and H on the 
following pages illustrate how the 
procedures described below apply to 
Information Sheets 1A and 1B respec- 
tively.) 

1. Fill in the name of the pro- 
gram. (Example G was pre- 
pared for the METRIC Pro- 
gram.) 

2. Fill in each group member's 
ratings by criterion for this 
program from Worksheet E. 
(In Example G, David's cri- 
terion ratings for the 
METRIC Program were: 7,9, 
5,8,6,5,5,6,6.) 

3. Total all of the ratings for 
each Selection Criterion and 
fill in the Program Rating. In 
Example G, the Program Rat- 
ing for criterion A, Clear Ob- 
jectives, is 34 (7+7+7+6+7). 

4. Total all of the program rat- 
ings across criteria. In Ex- 
ample G, the program ratings 
total 281 (34 + 37 + 28 + 36 
+ 32 + 18 + 25 + 38 + 33). If 
you filled in Average Cri- 
terion Ratings, multiply each 
Program Rating by the Aver- 

^ age Criterion Rating and 
enter your answer below. 
Your answer provides the 
Modified Program Rating for 
each criterion. In Example G, 
the modified program rating 
for the criterion Clear Objec- 
tives is 306 (34x9). 

Total the nrKDdified program 
ratings c':ross criteria. In Ex- 
ample G, the modified pro- 
gram ratin^r. totil 1698. To 
calculate the average ratir^j 
for this program, divide the 
Grand Total by the number 
of group members times the 
tutal average criterion rating. 



5. If you did not complete the 
Average Criterion Ratings, 
refer to Example H. In this 
case, calculate the average rat- 
ing for this program by divid- 
ing the Grand Total (281) by 
the number of group mem- 
bers times the number of 
selection criteria. 
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EXAMPLE G 
GROUP RATING SUMMARY SHEtT 



PrografT) 



METRIC 



Number of Group Members 
RfHirig this Progran) 




G 
R 

0 
U 
P 

M 

E 

M 

B 

E 

R 


1 David 


1 


9 


5 


8 


6 


5 


b 


6 


6 
















Sciily 


7 


8 


8 


8 


7 


6 


5 


9 


5 
















Tod 


7 


5 




5 


6 


3 


5 


8 


7 
















Cdfol 


vS 


9 


6 


9 


8 


3 


5 


8 


7 
















Rich.ird \ 


7 


6 


b 


6 


b 


1 


5 


7 


8 














TOTAL 




































































PROGRAM RATING 




37 


28 


36 


32 


18 


29 


38 


33 














281 


AVERAGE 

CRITERION RATINri 




7 


6 


b 


8 


6 


7 


3 


4 














bb 


MODIFIED 
PROGRAM RATING 






168 


180 


?b6 


108 


17b 


114 


132 






1 








1698 










6.2 



GRAND 
TOTAL 
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•Averjo R.ting eciucls Gra,Kl Totdl dividori by the number of members times the Total average ,:n tenon rating (169H- 
After studying this example, complete your copies of Information Sheet 1 for eacfi of the programs being considered. 
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EXAMPLE H 
GROUP RATING SUMMARY SHEET 



ProgrHfTi 



METRIC 



Ntiffiher of Gfouf) Mdinhors 
Rating this Program 




GRAND 
TOTAL 

AVI rag; 

RAriNCr 



•Aver.Kje h\umcr.,ju,ls C^nir.l lor.il .livuJed by the number of group niembers ti.),os tho nu.nber of sole t. on c ritnr.ci C?^ 
After studying this example, complete your copies of Information Sheet 1 for each of the programs being considered 
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SELECTING A 
CURRICULUM PROGRAM 
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Hy this you should have the 
finnl group ratings for all of the 
prografTis being <ornpared. The pro- 
gram with the highest rating is su[>- 
poseii to i)C the ir^ost appropridie 
program whi( h should l)e selected for 
a(Joption. 

The following se( tion provides 
inforrnation you may find helpful in 
recommending a lurntului!) program 
for adoption or adaptation in your 
district. The final selection decision 
may be made by your entire group, 
your Project MancXjer. or some other 
acJiTiinistrator in your school district. 
Whoever will fnake the fmal de<-:isiorj. a 
few guidelines may be helpful. 

The final sele( tion of a i urriculum 
program is usually based onacornpar 
ison of the final group rat'ngs given to 
Kidn h of the programs being < onsidered 
as well as the consideration of any 
other ta<:tors which lyiay not have been 
incUided in the selection (.riceria estab- 
lished. 

I he alternative program with the 
highest groLip rating is probably the 
most appropriate of the alternative 
f)rograms which were analy/ed in 
terms of the cost and effectiveness 
information you i olle<:ted. Usually, 
that program will re^Hesent a corr)- 
prorrnse tin)ong the various alternative 
progr,ims which were compared. Ea(.h 
of thes^^ programs iTiay Ije better in 
some ways than the other programs 
which were analy/ed. but one of those 
programs rec eived the highest rating in 
terms of all of the selection criteria 
estal)lishe(j. Still, this rating only 
implies a final dfx:ision. Olher very 
important « onsiderations may affect 
the ultirnahJ sekx lion of a program. 

Some of the factors the de(.isior) 
makers shoo Id consider are 

1. Any uncxptx ted constraints. 
Unexpef Uxl budgetary con- 
straints which iDake it impos- 
sible to irT)plement a given 
program l Ould arise while thr» 
grouf) members were compar- 



ing altt»r native curriculuni 
programs. Or, a strong com- 
munity organization might 
demancj that any program 
selected provide for the par- 
ticipation of (ommunity 
volunteers in the instructional 
process. 

2. The current program might 
turn out to be a (.lose second 
to the most highly rale(J alter- 
native program. In a (.ase (ike 
this, the decision makers 
might feel that whatever 
small improveir-ents the new 
program could provide would 
not offset the dif ficullies. 
general disruption, and other 
problems often associated 
with implementing a new pro- 
grain. 

3. Assessing the possible adverse 
consequences of the most 
appropriate alternative pro- 
gram. An experienced deci- 
sion maker could consider the 
possiljle adverse consequences 
of ea( h of the two or throe 
most appropriate alternative 
prograiTis by visualizing each ^ 
of them in operation. Con- 
sidering each alternative pro- 
gram se|)arately, he would ask 
himself . "What could go 
wrong'" in terms of cur/ent 
prac.ti( es in the school systeri) 
and considering factors such 

as staff motivation and skills, 
instructional f)rocesses and 
structure, student reactions, 
adaptafjility arxl flexibility of 
equipmerjt and facilities, 
( ompatibility (jf formal and 
inform£il pro«e(lures. and dis- 
trict goals, poli{ les. etc. Then 
he would I onsider various 
problems tfiat mtghr aris/j 



how serious each problem is. 
the possible causes of ea<.h 
problem, how to [prevent such 
problems from arising, and 
how the most serious poteri- 
tial problems could be han- 
dled. 

After considering the foregoing 
factors, you (.an und(?fstan(J why the 
program you initially considered rijost 
appropriate for your school might not 
be the best choice after all, if this is 
the case, the decision makers niay 
select the program with the second 
best rating. Whatever reasons affect 
the final selection of a (irograrn. those 
reasons should becommuni* died to all 
members o( the group who analy/ed 
and corrifjared the alternative t:urricu- 
lurn programs being ( onsidcH^j. 




4-34 



DOCUMENTING THE 
SELECTION OF A 
CURRICULUM PROGRAM 

Whjc:hever program is finally se- 
lected, be sure to document the final 
decision. Your report should Include 
inforrriatlon on the curriculum change 
desired, the screening and selection 
criteria used, the work of the group 
who analyzed the alternative programs 
together with the results of their anal- 
ysis, any reconimendat Ion/decision 
made by this group, and the reasons 
for their recommendation/decision. 
This Information can easily be gath- 
ered and presented in the form of a 
short report. A brief suggested outline 
for such a report is presented on the 
following page. 
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SUGGESTED OUTLINE FOR A 



CURRICULUM SELECTION REPORT 



I. Introduction 

A. Statement of the Purpose of the Report 

B. Outline of the Report 

II. Procedures 

A. Identification of the Curriculum Selection Committee 

B. Statement of the Desired Curriculum Change 

C. Description of the Screening Criteria Used 

D. Identification of Suitable Alternative Programs 

E. Description of the Selection Criteria Used 

F. Description of the Information Collected 

G. Description of the Ranking and Rating of Programs 

III. Results and Recommendations 

A. Presentation of Program Rating Results 

B. Recommendations on the Selection of a Program 

IV. Appendix 

A. Selection Criteria Information by Program (Information Sheet 1, Unit 3) 

B. Summary Cost Estimate Sheet (Infornnation Sheet 3, Unit 3) 

C. Group Rating Summary Sheet (Information Sheet 1, Unit 4) 

Preparing your curriculum selection report is the final task your group and your Project Manager need to perform. 
Once a decision to adopt or adapt a specific curriculum program has been made, it will be necessary to develop a plan for 
implementing that program and possibly a proposal for securing any resources needed. The Administering for Change 
Program of Research for Better Schools, Inc., cansupply training materials designed to assist school personnel interested in 
performing these tasks. 





APPENDIX 
PROJECT MANAGER'S GUIDE 



For use by the Project Manager. It is 
strongly reconmiended that you read 
the entire handbook carefully before 
reading this Appendix. 
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ROLE OF THE 
PROJECT MANAGER 

The role of the Project Manager as 
described here should be viewed as 
specific to this project alone. In this 
handbook, the Project Manager is the 
person responsible for the overall 
efforts of the curriculum selection 
group. As Project Manager, you are 
responsible for the successful comple- 
tion of this project and each of the 
tasks involved. 

Your role as Project Manager in- 
volves four activities: initiating, coor- 
dinating, monitoring, and document- 
ing. 

Initiating refers to the process cf 
get'Jng the project under way. 
Specifically, this irivolves: select- 
ing the members of the group, 
preparing budget and time esti- 
mates, and planning and organiz- 
ing the first meeting. 

Coordinating simply means seeing 
that all of the different tasks and 
functions are performed on time. 
This requires careful liming and 
use of personnel , space, and mate- 
rials for each specific task. 

Monitoring refers tc insuring that 
each task is performed properly. 

Documenting refers to organizing 
the appropriate materials, i.e.. the 
worksheets and information 
sheets completed, and writing a 
(joncise but comprehensive report 
on the curriculum selection pro- 
cess and conclusions. This infor- 
mation provides a basis upon 
which the appropriate decision 
maker(s) can base a final decision 
and provides information on the 
reasons a given curriculum oro- 
gram was selected. 



2 



TIME ESTIMATES 

All of the i/iajor activities de- 
scribocJ in this hancJhook cjre listed by 
unit on the chart below. 

For each task. Instructional and 
implementation lime estuDates are 
provided together with a total tirne 
estimate for completing the tasks ont- 
linefi in each unit. Instructional tim-^ is 
the time required to go through the 
material providai on each specific 
task, implementation time refers to 
the lime required to carry out a 
specific task, and the unit total is the 
total time required to complete the 
tasks related to each unit. 



Unit 


Task 


Time Estimate 


Instructional 


Impiementation 


Unit Total 


1 


a. 


Fortnulatir^g a program goal statement 


% hr. 


hr. 




J 
1 


b. 


Defining screening criteria 


% hr. 


% hr. 






c. 


Identifying suitable prograrns 


% hr. 


1 hr. 


2% hrs.* 


2 


a. 


Developing selc^:tion <Titeria 


1 hr. 


1 hr. 






b. 


Determining whujh self^<;tion criteria 
to use 


V. hr. 


hr. 


3 hrs. 


3 


<i. 


Gathering in fo^f nation on cost and 
effectiveness 


'/j hr. 


10 20hrs.** 


lOVa to 
2172 hrs. 




.b. 


EsiifTiating program tosts (optional) 


(1 hr.) 






4 


a. 


Comr)aring alternative curriculum 
programs 


2 hrs. 


1 % hrs. 






b. 


Selecting a curriculum program 


hr. 


1 hrs. 


b hrs. 




Total Tifne Estimates 

_ 


6-6 hrs. 


16-26 hrs. 


21-32 hrs. 



•Ihe three time estimates providtxi for Unit 1 are hascxi on the assumption that these planning tasks have already been 
perfornned. If these tasks have not been performed, ci few hou'S should be added to the time estimates for Unit 1. 

••The implementation time estimated for the first task Performed in Unit 3 will vary depending upon the number of 
selefstion ( riteria being used and the number of alternative programs being considered. 

lie 
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COST ESTIMATES 



Reproduction- This category in- 
cludes reproduction cost: for any 
Information needed for all group 
members. 



Various costs may be associated 
with this project. As Project Manager, 
you should estimate these costs in 
advance and request district approval 
of your proposed budget (i.e.. your 
total cost estimate). If your proposed 
budget is approved in advance, you 
Wfi.' be able to implement the project 
more smoothly. 



Travel. This category includes 
co:*s for visits to developers, pub- 
lishe s, libraries, demonstrations, 
conferences, or workshops for the 
purpose of collecting information 
for the project. 



The budget sheei on the following 
page has been provided to enable you 
to estimate project costs by unit. The 
t:ost categories used in the budget 
sheet are defined below. 



Purchased Services. This category 
includes all services rendered by 
any personnel who are not em- 
ployed by the district. 



Personnel. This category includes 
ill I district professional and e'er- 
iral personnel who will be in- 
volved in this project. 



Other. This category includes any 
expenses that are not related to 
any of the foregoing categories. 



Materials & Supplies. This cate- 
gory includes any books, docu- 
ments, references, stationery, 
typing supplies, etc.. that will be 
needed. 



Equipment. This category in- 
cludes audiovisual aids, furniture. Use the budget sheet on the fol- 

or other equipment that may be iowing page to estimate the costs of 

needed. your project. 
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BUDGET SHEET 

Use this sheet to estimate the costs for each cost category by unit and the tots/ cost for the entire project Consider 
each task involved in each unit and try to estimate the costs involved in performing each task. 



Unit 1 (3 Tasks) 



Cost Category 



Estimated Cost 



l(U?ntifving Goals, Scrtjening Criteria, 
dnd Programs 



Personnel 

Materials and Supplies 
EquiprTient 
Beprodiiction 
Travel 

Purchased Services 
Other 



Total 



Unit 2 (2 Tasks) 

Estciblishing Selection Criteria 



Personnel 

Materials and Supplies 
Equipment 
Reproduction 
Other 



Total 



Units (1 or 2 Tasks) 

Andly/ing Alternative Prograiris 



Personnel 

Materials and Supplies 
Equipment 
Reproduction 
Travel 

Purchased Ser\'ices 
Other 



Total 



Unit 4 (2 Tasks) 

Coinp^jring Alternatives and 
Selecting a Program 



Personnel 

Materials and Supplies 
Equipment 
Reproduction 
Other 



Total 



GRAND TOTAi 



iVi 
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PROCEDURES AND CHECKLISTS 

HaviDg prepare! the tirne and cost 
estifnates for your cost -effectiveness 
()ruiect and obtained the necessary 
af)provals fror?) district administrators, 
yoti may f)egin to plan the actual 
firojwt. 

The following tasks should be 
perforfne(J before you begin to car^^y 
out your project 

1- Organize a curriculum seU^c 
tion groiip. Although this 
selection process can be car 
riecJ out by a single individ- 
ual. It is strongly recofn- 
fucrxlal that it be undertaken 
by a group. The group should 
infilude approximately six 
peopl^e - teac:hers or curricu- 
lum coordinators for the sub- 
let. t area involved, principals, 
and central office admin istra 
tors. 

7. Obtain a (,opy of this hand- 
book for ecK h nicmberof the 
grou(>. 



r in(J a nteetirig place and 
schedule a series of meetings 

4. fvlake sure that the Business 
Manager is prepared to release 
funds, the support personnel 
involved, etc.. for this projec:t 
when they are needed. 

b. Obtain whatever materials, 
supplies, stationery, equip- 
ment. el( that will be 
necKJed. 

0. Finally. re»ad through the 
checklists on the following 
pages carefully. Refer to the 
corresponding information in 
eac:h unit when necessary. 
These checklists are designed 
to: (a) remind you of activi 
ties that should be performed 
BEFORE, DURING, and 
AFTER the tasks covered in 
each unit are performed and 
(b) enabi' you to chp-^k each 
activity as it Is perforrned 
(spaces arc? provided in the 
proper squenre). 



i I i: 
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CHECKLIST FOR UNIT I 
IDENTIFYING GOALS, SCREENING CRITERIA, AND PROGRAMS 
BEFORE Undertaking these Tasks 

1- rio preliminary work has been done in terms of analyzing your current situation, setting goals, identi- 

fying screening criteria, or identifying suitable programs, go dirtctly to the DURING section of this 
checklist. 

2_ 



. If the preliminary work has been done on the tasks mentioned above, the Project Manager should 
provide the group members with summarized information to be entered on the worksheet and informatior. 
sheets listed below. If this is the case, go directly to the AFTER section of this checklist. 

a. Worksheet A — Description of Current Situation 

b. , Information Sheet 1 - Program Goal Statement 

c. information Sheet 2 - List of Screening Criteria 

d Information Sheet 3 - List of Suitable Programs 

B, DURING the Performance of these Tasks 

1' All members of the group, working together, complete Worksheet A. 

(Optional) 

2. AH members of the group, working together, complete Information Sheet 1. 

3, Alt members of the group, working together, complete Information Sheet 2. 

^' All members of the group, working together, complete Information Sheet 3. 

5. The Project Manager collects the copies of Information Sheets 1, 2, and 3 completed by the group. 

C. AFTER the Completion of these Tasks 

1- Project Manager provides each group member with completed copies of Information Sheets 1, 2, 

and 3, . 



1 



CHECKL 1ST FOR UNI 7 2 
ESTABLISHING SELECTION CRITERIA 

A. BEFORE Undertaking these Tasks 

. The Project Manager assigns one member of the group to summarize the Initial ratings o^ the selection 

criteria (Worksheet B) as well as the final ratings (Worksheet D) when the individual ratings are completed. 

B. DURING the Performance of these Tasks 

1 For Worksheet A - Initial Rating of Selection Criteria: 

a Each member of the group completes this worksheet independently. 

^ The Project Manager collects all copies of Worksheet A and gives them to the member of the 

group who is to summarize^the initial ratings. 

2 For Worksheet B - Summarizing Initial Ratings: 

a _ The member of the group who summarized the initial ratings completes this worksheet and 

submits it to the Project Manager. 

b _ The Project Manager provides each group member with a copy of Worksheet B. 

c. All Members of the group discuss the summary of the initial ratings. 

3. For Worksheet C - Final Rating of Selection Criteria: 

a Each member of the group completes this worksheet independently. 

^ The Project Manager collects all copies of Worksheet C and gives them to the member of the 

group who is to summarize the final ratings. 

4 For Worksheet D - Summarizing Final Ratings: 



a The member of the group who summarized the final ratings completes this worksheet and 

submits it to the Project Manager. ^ 

— — The Project M anager provides each group member with a copy of Worksheet D. 

c- All members of the group discuss the summary of the final ratings. 

5 For Information Sheet 1 - List of Final Selection Criteria: 

a Ail members of the group, working together, complete Information Sheet 1 and submit all 

copies to the Project Manager. 

AFTER the Completion of these Tasks 

1« The Project Manager provides each group number with a completed copy of Information Sheet 1, 
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CHECKLIST FOR UNIT 3 
ANAL YZING AL TERNA TlVt PROGRAMS 
A. BEFOPt Undertaking these Tasks 

1 The Project Manager provides group members with a copy of Information Sheet 1 (Selection Criteria 

Information by Program) for each of the programs beinp considered. 

2 *The Project Mansger proviJes enough copies of Information Sheet 2 (Cost Estimate Sheet) for each of 

the programs being considered, if Reasonable Cost is one of your selection criteria. 

3- *The Project Manager assigns at least one member of the group to read the section on Procedures For 

Estimatino Pi ogram Costs and complete Inforrriation Sticets 2 and 3. 

8. DURING the Performance of these Tasks 

1. For Information Sheet 1 - Selection Criteria Information 8y Program: 

a Members of the group gather information on each of the alternative programs. 

Members of the group complete a copy of Information Sheet 1 for each program being con- 
sidered and submit ail copies to the Project Manager. 

2 'For Information Sheet 2 ~ Cost Estimate Sheet for Alternative Curriculum Program: 

a. The designated group member(s) read the section on estimating program costs and advise other 

group members what kinds of cost information are needed to complete a copy of Information 
* Sheet 2 for each program. 

The designated group member(s) complete a copy of Information Sheet 2 for each program 

being considered-using the information supplied by other group members-and submit all 
copies to the Project Manager. 

3 *For Information Sheet 3 - Summary Cost Estimate Sheet: 

a. The designated group member(s) complete Information Sheet 3 and submit it to the 

Project Manager. 

). AFTER the Completion of these Tasks 

^' The Project Manager provides each group member with copies of completed Information Sheets 1 and 

3 (optional). 



•These activities will only be needed if Reasonable Cost is one of your selection criteria. 
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CHECKLIST FOR UNIT 4 

COMPARING AL TERNA Tl VES AND SELECTING A PROGRAM 

A BEFORE Undertaking these Tasks / 

1. The Project Manager chooses the appropriate copy of Worksheet A (Program Ranking Form) for the 

number of programs being considered from the alternative forms provided. 

a. The Project Manager assigns a code letter to each of the programs being compared and com[)letes 

the key at the bottom of the form. 

b. The Project Manager provides each group member witli a copy of Worksheet A tor each of the 

!»election criteria established. 

2 The Project Manager 'provides each group member with a copy of Worksheet P (Program Ranking Sum- 
mary Sheet) for edch of the selection criteria established. 

3 The ft' >i . >ct Manager provides each group member with a copy of Worksheet C {Program Rating Form) 

for each of the selection criteria established. 

4 The Project Manager assigns one member of the group to complete a copy of Information Sheet 1 

(Group Rating Summary Sheet) for each of the programs being considered. 

B. DURING the Performance of these Tasks 

1 For Worksheet A - Program Ranking Form; 

a. Each member of the group completes a copy of Worksheet A for each of the selection 

criteria established. 

2. For Worksheets B - Program Ranking Summary Sheet: 

a Each member of the group summarizes his/her rankings for each selection criterion on copies 

of Worksheet B. 

h After summarizing ail rankings, each group member should immediately inform the Project 

Manager of the number of ties recorded for each criterion. 



c The Project Manager determines, on the basis of the number of ties recorded, the significance 

of the problem and seeks to resolve it. 

After the problem of ties has been resolved, each member of the group fills in the Program 

Rank Order on each copy of Worksheet B. 

3 For Workslieet C - Program Rating Form: 

a. All members of the group , working together, determine the highest rating to be assigned to 

each of the selection criteria established. 

b. Each member of the g;oup completes a copy of Worksheet C for each of the se'ection criteria 

established. 

4. For Worksheet D - Program Rating form (for Reasonable Cost): 

^- Referring to the program cost estimates (from Unit 3), all members of ihe grou p, working to- 

gether, complete this worksheet. 

b _ The Project Manager provides each group member a completed copy of Worksheet D. 
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CHECK L /ST FOR UNI T 4 (Continued) 
COMPARING AL TERNA TIVES AND SELECTING A PROGRAM 
DURING (continued) 

5. For Workshticl E Individual Rating Summary Sheet: 

a. All members of tho group, wor'kitig together, determine the order in which the alturnativo 

programs and the selection criteria are to be listed on this worksheet. 

b. Each member of the group comf)letes his/her copy of Worksheet E. 

c. . The Project Manager collects all completed copies of Worksheet E. 

6. For Information Sheet 1 ~ Group Ratino Summary Sheet; 

a. . — The designated group member completes a copy of Information Sheet 1 for each program 

being considered and submits all copies to the Project Manager. 

b. The Project Manager provides each group member with a completed copy of InforiTiation 

Sheet 1 for each program being considered. 

c. All members of the group, working together, make their final selection of a program on tfie 

basis of their completed copies of Information Sheet 1. 

AFTER the Completion of these Tasks 

1. The Project Manager is responsible for preparing a final report on th<j curriculum program selection 

project. 



